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FOREWORD 

Proliferation of religious journals and periodicals has accom
panied the proliferation of church institutions and conferences. In 
an attempt to reverse this trend and to improve communication 
within the religious community the JOURNAL OF CHURCH 
AND SOCIETY (sponsored by Tabor College, Pacific College and 
M.B. Biblical Seminary) and The VOICE sponsored by the 
M.B. Bible College/College of Arts) are publishing this inter
institutional issue. 

The purposes of this inter-institutional experiment are three
fold. 

First, Christian education in its broadest sense is the concern 
of many church agencies and is focused most intensely in theological 
institutions. We feel this focus can best be expressed through one 
journal that will draw on the resources of those involved in this 
task. Thus, the theme of this experimental issue--Christian 
Education. 

Second, each journal which contributes to this issue has a 
readership which could benefit from exposure to the ideas found 
in the other journal. THE VOICE (now in its twentieth publication 
year) and the JOURNAL (in its seventh) have target audiences 
and emphases that have been in some ways similar. This inter
institutional issue will seek to test whether both groups of readers 
can be served effectively through one publication. 

Third, there is a need for a broader base of cooperation. The 
three Bible institutes of the Canadian Conference enrol some 400 
students annually and hundreds of students pursue academic 
training on university campuses. The faculties and concerns of the 
Bible institutes as well as Mennonite Brethren faculty on univer
sity campuses could become significantly involved in the publication 
of a single journal at the post-secondary level of education. The 
present experimental issue both recognizes and encourages such a 
cooperative venture. 

Some of the articles in this issue challenge the presuppositions 
which have underlain much of the Christian education program 
in our churches. They focus on a new dimension of our time-the 
need for the church to centre around the family unit, not the 
Sunday school classroom. This issue thus seeks to bring the insight 
of highly concerned educators (who too are congregational mem
bers and concerned parents) to bear on this dimension and help 
the church to become better equipped for kingdom-work. 
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We invite your responses to the proposed merger of the two 
journals on a permanent basis. Please complete the enclosed 
questionnaire and mail it to one of the followmg: 

THE VOICE 

77 Henderson Highway, 
Winnipeg 5, Manitoba 

JOURNAL OF CHURCH AND SOCIETY 

4824 East Butler, 
Fresno, California 93727 

Editorial Committee for this issue: 

A. Konrad, Tabor College 
E. Martens, MB Biblical Seminary 
V. Ratzlaff, MB Bible College/College of Arts 
D. Wiens, Pacific College 
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TIMES OF WAITING 

by Victor Adrian* 

People speak about a famine of the Word of God-not a 
dearth of preaching, but a dearth of biblical preaching. 

We have all been caught up in the pace of our activist 
society. Waiting is difficult, strange and much too irregular. It 
almost requires a personal crisis of faith, or a time when we sense 
deeply our spiritual poverty, or a situation where we stand 
baffled with the complexities that face us, to drive us to longer 
periods of waiting-in the presence of God. 

We listen with a sense of cultural and spiritual distance to 
the accounts of the regular prayer life of Luther or Baxter, the 
great Puritan divine. We too have our regular hours-but they 
are spent in committee sessions-seldom in prayer. The apostles 
were careful not to be loaded-down and sidetracked from their 
priorities in order that they might give themselves to prayer and 
the ministry of the Word (Acts 7). Prayer needs to accompany 
the preached Word or preaching is in for a dry run. 

In a recent article in the M. B. Herald (May 14, 1971) the 
writer laments the paucity of biblical preaching and concludes: 
"It is little wonder that so much of evangelical preaching today 
is void of authority or convicting power, or that so many are 
straying away from the Lord." The point he wishes to make-and 
makes very well-is that with the rapid disappearance of 
expository preaching, evangelical pulpits have lost their effective
ness and power. In his concern for the situation, he cans for 
seminars on expository preaching at our annual ministers' courses 
in Winnipeg or similar ventures. 

There is a great need for biblical preaching-preaching which is 
expository, rkerygmatic, evangelistic, and prophetic. There is a need 
for biblical messages to be directed with concreteness and specifi
city to the modern situation. But this calls for waiting-waiting 
in prayer, study, and in meditation. It calls for a deep sense of 
having been with God and being sent from His presence to be 
His spokesman among men. It also calls for reflection on our 
present culture. Paul knew his culture well; his letters abound 
with references to, and analyses of, ethics and trends of thought· 
with references to alien movements threatening the gospel. Th~ 

* Rev. Adrian is President of MB Bible College. 
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biblical message was, therefore, concrete, and directed to the 
thought and life context of his day. . 

Do we as ministers in our day have a need for partIcular 
periods of ~aiting together on ~od, getting our priorities and our 
perspectives sharpened,anda~ m the days of th~ early church, 
departing to serve the Lord wlth greater ~oldness. At the .Buhler 
study conference last year it was emphaslzed that preachmg re
mains a priority in the pastoral ministry. We need :n~re than to 
emphasize our priority; we need to work at that prIOrIty. Just as 
we have workshop sessions on evangelism (Campus Crusade or 
Kennedy methods) we need to have workshop sessions on 
preaching. . 

This year the Canadian Board of. Spiritu~l and .S?clal 
Concerns is going to consider the sugg~stlO~ that It plan Jomtly 
with the Bible College the annual mimsters courses and that It 
seek to make provisions for one-third of our ministers to be 
annually in attendance. This could mean that every three ye3;rs 
every minister within our confe:-ence could retrea.t for a whIle 
with his fellow colleagues to walt upon the Lord m prayer and 
study and reflection in order that the famine of the Word of God 
be effectually combatted: 

"But they who wait for the Lord shall renew their strength, 
they shall mount up with wings like eagles, they shall run 

an not be weary, they shall walk and not faint" (Isa. 40:31). 
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THE CHURCH AS AN EDUCATIONAL INSTITUTION 

by John Regehr* 

A. "Like it is" 

History demonstrates that the church has indeed seen itself as 
an educational institution. The early evidence is the category of 
the catechumen. The Reformation rediscovered the word-oriented 
perspective of the church, and preaching has been regarded as a 
key function in reformed and evangelical churches ever since. 

In our own tradition we have understood preaching largely in 
terms of teaching. Our more German churches still speak of the 
group of preachers who serve the congregation as the "Lehrstand." 
Furthermore, we have maintained rigidly the Sunday school 
arrangement in which children are divided into appropriate age 
groups and are taught at levels commensurate with their total 
development and their ability to understand. Wednesday night 
church meetings have been characterized by Bible study. 

All of these institutions proved useful to our churches, and 
consequently, over the years, they have become fixed. Preaching 
has come to be the great climactic "item" on the Sunday morning 
"order of service." The Sunday school has come to see itself as 
"the" teaching arm of the church. Wednesday Bible study, though 
no longer considered by itself to be a reliable thermometer by 
which to measure the spirituality of a church-not so many years 
ago we were told that the percentage of the membership attending 
the Wednesday night service was an accurate indication of the 
church's spiritual condition-is for many an unalterable arrange
ment in the church week. 

Our fixation with these dimensions of our church work and 
their consequent institutionalizing, has tended to a diminishi~g of 
their functional dynamic. Preaching has become more an activity 
than an event. The Sunday school has become more necessary 
than useful. The Wednesday evening Bible study and prayer 
meeting is for many more obligatory than compelling. 

What is more, there has been a gradual diminishing of the 
sound and serious teaching which once characterized these func
tions. Preaching has slipped into devotional and exhortative 
meditation, and has often tended to evoke guilt rather than faith. 
Our Sunday school has made each department a little church 
carefully following the pattern of the grown-up worship which 

* Dr. Regehr is Associate Professor of Practical Theology at MBBC 
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follows. The preparation of th~ te?,cher has largely. b~en a 
gathering of teaching games and g1IllmIcks and an accumulatm?" of 
peace-keeping devices, like "busy-work." The Wednesday mght 
groups have tended to continue unchanged and unan:en~ed. T~ey 
have become, like some Sunday school classes, a seSSIOn I~ whI~h, 
when a particular issue is raised, all present can predIct wIth 
precision what a certain brother's ".contribution': :will be. Over 
the years he has not changed his VIews and opmIOns have ~ot 
matured. For such a brother very little learning has been gomg 
on in the Bible study. ., . 

There is an uneasy and healthy stIrrm? m a qood number 
of our churches. Many are conscious of a feelIng of bemg shackled, 
and this makes for wholesome anger. In a goodly .number ~f these 
there is the irresistible inner beckoning to a ~p~r.Itual ~ealIty ~nd 
vitality which they intuitively sense as a possIbIhty. WIth a VIew 
to this refreshing ferment in our ranks, I prefer to speak o~ the 
church as a fellowship of learning rather than an educatIOnal 
institution. 

B. "Like I'd like it" 

Bear with me as I allow my mind some creative lib.e~ty to 
structure a church setting that would make my ~~ul reJOIce. I 
pray it shall be freedom, disciplined by the Holy SPlflt. so that the 
outcome may be thoroughly.function~l. Let me. share WIth you h.ow 
I see a Christian fellowshIp becommg functIOnal as a learnmg 
situation. 

Let us assume that a church calls me to be its leading pastor. 
My first task is to conquer some immediate temptations: 

1. Strutting as a monarch into a kingdom. 
2. Climbing like a martyr onto his cross. 
3. Stealing like a tiger upon his prey. 
4. Advancing like a warrior against ?is foe. . 
5. Setting up shop as a universal dIspenser ~o gIVe to each 

suppliant a pill for pain, and a candle for Ignorance. 

Then humbly, I would affirm my calling, the equipme~t of 
the saints' for the work of the ministry which the church IS to 
perform in this our day (Eph. 4:12). To ac~iev~ this goal of my 
calling, God has given gifts to the church-gIfts m persons. Th.ere 
are prophets, evangelists, pastors and t;achers. AI! of. t~ese fmd 
their purpose in the equipping of the Saints for theIr mimstry and 
for their. personal growth. . . . 

My ministry finds its ~urpose m the mmI,stry of the team 
God gave to the church. ThIS makes me a member of that t~am. 
lam the capt~in of the team, or .coach: perhaps. God has gIv~n 
a variety of gIfts to the church I~ w~Ich I am to s~rve. I sm 
against the church if I presume to Imagme that those gIfts are all 
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heaped up in me, as though I were God's greatest and/or only 
gift to this flock. 

Nor are all of the gifts of God to this particular flock 
necessarily found in adequate measure within the local church 
itself (even when I am there). The congregation is not self
contained and self-sufficient. Some of God's gifts are mobile, 
itinerant among the larger brotherhood and beyond. Arrogance 
and jealousy (mine and/or the flock's) will want to close the door 
to these (3 John). 

Therefore, I enter the work as a contributing learner. I am a 
part of the body of Christ, both in giving and receiving. Others in 
the local church have something significant to teach me. Others 
in the wider church, in our own conference and beyond, are 
equipped to instruct me. The larger community is a dire necessity 
for me in order that I may get my own perspectives corrected and 
my priorities refined. I need the brotherhood in order to have my 
methods clarified and my goals focused. 

Now I am ready to enter upon my educational function as 
leading pastor in the congregation. 

1. It becomes clear to me that by sound education and training 
of the gift-team in the church, I will be multiplying my own 
effectiveness as a pastor. I reject the cowardly cop-out of becoming 
a do-it-all-myself do-gooder. I accept the stern duty of helping 
others to help others. 

a. There is the vital task of preaching. I am responsible for 
teaching and training those who have the prophetic gift. There 
will emerge a preaching team. It is my responsibility to coach 
them in their efforts to relate life in all its ruggedness to the 
unchanging truth of the Word of God. This means, of course, 
that I will have to train them to be sensitive to life itself, to 
people, and to be open to those in the church who have helpful 
insights for a valid contemporary interpretation of the Word of 
God. It also means that I must train them to dig in the Word 
and discover the truth God wants us to find. As the leading pastor 
of the church, I would see my educational responsibility in fue 
training of this team, and in the continuing task of coaching it. 
Always, I would seek to bear in mind that the purpose of the 
team is the edification of the church, "the buildiing up of the 
body of Christ." 

b. Secondly, there is the pastoral work which needs to be 
done, i.e., standing with a person in distress or at a significant 
~ur.ning point i~ life, in such a way that he experiences acceptance, 
mSIght, correctlOn, and growth. 

My teaching role would be significant in my own pastoral 
relationships with people. There is a teaching ministry in pre
marital counseling. There is also a great teaching ministry in the 
pastoral counseling of parents who are experiencing difficulties, 
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frustrations, and despair in the trai?i?g of t~ei~ children. M~rriage 
counseling includes a teaching mmistry, aIdmg partners m the 
process by which they learn to understand each other a~d le.arn 
to. communicate effectively at the deeper le~els of theIr. bem? 
Education is a necessary ingredient in vocatIOnal counselmg, m 
discovering purpose in vocation, and in lea.rni~g to retire ~uccess
fully from a vocation. There is also a ~ontmumg need to. mstruct 
people concerning the process of growmg old and of dymg. 

It becomes immediately apparent that no ?ne person will be 
able to accomplish all of this work in any gIVen local churc~, 
unless that church is extremely small. Therefore, the need IS 
obvious: the church must have a team of pastoral people. My 
task as the leading pastor of the church would be t<;> !~ain and. to 
coach this pastoral team. It would be my responsIbIhty to gIVe 
instruction about the various areas of pastoral encounter, and to 
develop in the team a sensitivity toward people and the skill to 
deal helpfully with them. 

c. Bible study is specifically an educational task. As the 
leading pastor of the church, I would want to do a good deal of 
this Bible teaching myself. I may at times begin with ~he r:al 
life situation of the people whom I serve, and allow that SItuatIOn 
to force me back to the Word and to its basic truths. In order 
to solve the problems of life, we must discover what the Word of 
God has to say about them. 

On the other hand I may start from the Word of God itself 
on the simple assumpti~n that the Word is helpful for teaching. 
It was given for that. I may, therefore, enter into the Word 
through careful exegetical study, in the spirit of a discoverer, in 
order to search out its meaning. The teaching, then, would become 
the process by which this meaning of the Word is applied fearlessly, 
arid radically, and boldly to the life situation in which people 
find themselves. If occasionally I am theologically inclined, I may 
focus on some particular great doctrine, search the Word of .God 
for important aspects of this truth, and then seek to relate It to 
the life of man. Again the process is educational. 

My own limitations loom large again. My personal life 
experience is not brQad enough to enable me to understand fully 
all of the life experiences of the people whom I serve. It becomes 
necessary to bring other perspectives to bear in my search f?r 
truth from the Scriptures. Some of the church members are m 
industry, some in professions, some are home makers.' some are. in 
business and some are retired. Each represents a valId perspectIVe 
from which he sees life and truth. I can not possibly learn to know 
each situation so well that I can gather up into my own vision all 
the varying perspectives of the flock. Again, it becomes clear that 
I must function as captain of a team. 

Nor need this team consist solely of men ordained to the 
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ministry. Other people can bring to the teaching of the Word 
many valid incisive and useful insights. As each contributes the 
insights he has gained from his own peculiar perspective, the 
members of the fellowship learn to empathize with each other, 
learn to sort out conflicting ideas and ideals, and learn to find a 
~ay for themselves individually and for the group. In this educa
tIOnal p~ocess of hooking up life with truth, the leading pastor is 
the playmg coach. 

d. In the area of evangelism, too, it becomes necessary for the 
leading pastor to develop a team approach. He cannot himself do 
all the winsome witnessing which the church is called to do. The 
church fellowship must be equipped to engage in the work of 
winning others to the faith. Nor can he personally instruct every 
member and fit him for the task. Therefore, the leading pastor 
must call together a team. 

The teaching of the team will include a training in some 
methodology. ,!,his instruction will be in terms of understanding 
what happens m the great change when a man turns over his life 
to God. Those who seek to win others over to the faith must see 
the turn as a process of genuine change rather than ~ series of 
pre:fa:bri~ate~ steps-questions up which a man can be pushed 
agamst ?1~ Wl~l. The~e.f~re, the coach's training will consist largely 
of a trammg m senSItIVIty. Those to be won to the faith must be 
regarded as persons in their own right; they must be accorded the 
dignity which is the right of personhood. He who seeks to win a 
person must learn to enter into his life, to find him where he is, 
to empathize with him, to understand his inner dynamics and to 
love him into the kingdom. ' 
. The. leading pastor who engages in teaching, in training, and 
III coachmg teams in these four areas, will multiply his effective
ness. By doing so, he wiU allow the church to become what it 
was called to be: the instrument by which God saves the world. 
The members of the teams and of the church will be equipped to 
do t.he ~hurch's ministry, both within the fellowship group and 
outSIde It. 

.2. There is a second purpose for education, namely, that of 
movmg people from a morbid dependence on leadership and 
authority to a brotherly interdependence. 

Constant dangers beset the leaders of the church. There is 
a danger that the leading pastor ties members to himself too 
securely, or rather, tha~ he ties them to himself in wrong ways. 
Some members would lIke the pastor to make their decisions for 
them, and to give them final answers on controvertial matters. 
Some pastors seek to set all the ethical boundaries for their 
m~I?be~s, and to do their analytical thinking for them on the 
cntical .Is~~es of th: ?ay. Such men rob Christians of their personal 
responSIbIlIty for hvmg. Indeed, they rob them of their dignity of 
personhood. 
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We had better face it. Since we are sinful, we love to have 
people morbidly dependent on us. It feels good. However, we need 
to recognize that each person is made in the image of God, and is 
made to relate to God personally. Again we must recognize that 
each Christian has within him the Holy Spirit, and has, therefore, 
the means by which he can relate to God directly. Indeed, he 
must do so if his Christianity is to remain viibrant, and virile. 

a. Education in the church is designed to set a man free to 
be what God intended him to be. The pastor runs a risk when 
he seeks to set persons free through wholesome education. They 
may begin to move in ways that diverge from his own wishes and 
ideals. They may indeed oppose him. But if a person is to mature 
in his Christian faith, he must be set free so that he can make his 
commitments by his own volition, enter covenants by his own 
choice, and submit to the bondage of true love freely and in full 
view of the alternatives. 

b. Education is designed to make people lovingly aware of their 
roots. A man must love his heritage so that he can be freed from 
bondage to it. There is a bondage which responds to heritage with 
uncritical veneration. There is another bondage which responds 
with uncritical reaction Both cases indicate an enslavement to one's 
heritage. Neither response is an expression of love. 

Yet all of us are in large measure the products of our heritage. 
We all have roots. If we can teach people to love their heritage, 
then we will free them from a morbid enthrallment to it. Those 
who are free from their heritage, are at liberty to identify with it 
in a true covenant of love and trust. 

c. Education is further designed to make a man a free par
ticipant in the local fellowship group. Some forms of education 
seek to shackle men. Responses vary greatly to this kind of educa
tion. There are those who acquiesce, there are others who rebel, 
there are some who withdraw. True Christian education deals with 
the basic issues of the faith and sets a man's mind on the things 
above. It helps a man relate to God directly. Such education sets 
him free from the local body of Christians who helped to bring 
him to birth, so that he can in love make a covenant with the 
body again. 

The leading pastor must guard against educating people in 
order to handcuff them to his own program. Christian education 
in the church is not the process by which a man is loaded with 
guilt, so that he will be compelled to shoulder what is the leading 
pastor's personal dream. 

If we can educate people in our churches toward personal 
freedom, then we will help them to see others in the church as 
brothers-as persons with needs and gifts, with wants and quali
ties. True education will help a man to recognize that he needs 
other people both in giving and in receiving. True education, i.e. 
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the equipping of the members of the body of Christ to do the task 
of that body, will make the believer confident that he can contri
bute something of value. Also it will make him aware that not all 
truth comes from one spout, but that the body itself is equipped 
to give insight and to communicate truth to its members. One 
taught in this way will not regard religious matters as being outside 
of his field. 
C. "Like it Must be" 

All of the foregoing implies, of course, that the teaching 
program be set up to meet current and changing needs. A prime 
requirement, therefore, is that the program of education be 
flexible. The church has fallen into the same error as other 
structures of our society: when a pattern has proven itself, we 
canonize it and make it rigid. 

Our Sunday school is a case in point. The situation in most 
of our churches is vastly different from that which necessitated 
the first Sunday school movement. But since the system has proven 
effective in some areas of church development, we have now so 
firmly fixed it that to dismantle it would be read by many as 
nothing less than the denial of the faith. Thus we perpetuate a 
pattern which fosters division in the church and encourages 
"generation gapping," in the vain hope that we can make up in an 
unnatural and artificial situation what parents are encouraged to 
neglect in the natural setting of the home. 

If education in the church is to achieve mature inter
dependence, it will have to concern itself with real life issues. It 
does not so much matter if we come to the real issues through 
the Word, or come to the Word because of the issues we face. 
What is important is that life, where it hurts, meets the healing 
Word. 

This will necessitate periodic radical reassessment of needs, 
and methods, and structure. To make this reassessment accurately, 
the coach will require the help of the team of pastoral people who 
have been trained to meet others where they are and discover the 
deeper movements of their being. This team of pastoral people, 
then, must communicate with the team of preaching and teaching 
persons, so that the teaching of the Word will be directed to the 
needs of persons. Also the pastoral persons must stand by those 
who evangelize so that the efforts will result in true spiritual 
rebirths and not in abortions. This reassessment should lead then .. ' , 
to a structunng of the educatIOnal program to meet current needs. 
We may do well to work on five-year, or three-year, or even 
annual program plans. 

~y plea: that we be less fearful or rocking the boat, or 
upendmg the apple cart, or upsetting the tables of the money 
changers, and that we become passionately concerned with seeing 
people move toward maturity in Christ and toward their functional 
equipment for the task of the church of Christ. 
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CHRISTIAN FAMILIES - ANOTHER LOOK 

by George G. Konrad* 

Sign posts you can't read and flashing lights you can't see. 
Along the roadside you catch a quick glimp~e of ~attered aut<;>mo
biles and broken, bleeding 'bodies. A loud SIren pIerces the aI~ as 
the casualties of another foggy morning on Highway ~9 are dnv~n 
away to the nearest hospital or morgue. Then there IS a bre~k m 
the fog and a glorious countryside unveils itself. You begm to 
relax and increase your speed. But in a moment you find yourself 
in the next bank of fog. Frantically you slow down and peer 
painfully into the unknown that lies ahead. Will you make it? Will 
you suddenly come upon another stalled vehicle which. might 
signal your own destruction? Hopefully that truck follow~ng you 
a few miles back has also slowed down. And so you contmue on 
your way hoping for another break in the fog and another glimpse 
of the sun. 

Somewhat melodramatic, no doubt. However, it may well be 
an analogy that depicts the family condition in much of the 
Western world today. "America's families are in trouble-trouble 
so deep and pervasive as to threaten the future of our nation," 
was the opinion expressed at the 1970 White House Conference 
on Children. Dr. Paul Popenoe, founder of the American Institute 
of Family Relations agrees: "No society has ever survived after its 
family life deteriorated." 

FAMILY DETERIORATION 

Loss of Stability 
Some signals of family deterioration are explicitly evident; 

others are less obvious, although just as insidious. Out of every 
four marriages in the U.S., one ends in divorce. In .s<;>me commu
nities seven out of ten marriages do not last. In addItIon, many of 
the marriages tha:t are not terminated are merely tolerated. In a 
recent seminar on marriage and family counseling, Dr. Donald 
Tweedie of Fuller Theological Seminary estimated that well over 
half of the marriages in Christian circles were unhappy. Memb~rs 
of the family may occupy the same quarters but do not realize 
the joy and fulfillment in the family relationship w~ich they had 
anticipated. This is indicated by the nearly 30,000 WIves who leave 

* Dr. Konrad is Associate Professor of Christi~ Education at the 
Mennonite Brethren Biblical Seminary, CalifornIa. 
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home annuallyl in addition to the estimated half-million teenagers 
who run away from home. 

Loss of Faith 

Today we are witnessing a loss of faith in the normative 
family structure. Doubtlessly, the family wili survive but the form 
it ~ak~s is still largely unpredictable. New form; are already 
begmnmg to appear. The commune is probably most typical, with 
over 3000 of them in evidence in the U.S. alone. Th~ commune 
represents the need to escape the isolated structure of the nuclear 
family and move to a broader 'basis of community. In such an 
organization parents assume joint responsibility for the economic 
social, psychological and personal welfare of all the members: 
Children are subjected to the influence of all the members of the 
primary social group. Many of these communes are rural where all 
men:bers of tht; faI?ily a~d of t~e larger group join energies to 
survIve. Reportmg m a TIme artIcle, Za:blocki says, after visiting 
a ,hundred of thes~ communes, "~he :hildren are incredibly fine. 
It s natural for chIldren to be raIsed m extended families where 
there are many adults."2 ' 

In many communes individual rights, sucr. as a bedroom, 
perhaps a tent or even a house, and other property are allowed. 
Although sexual promiscuity is not the general rule in communes 
other marriage forms consisting of threesomes or even larger group~ 
are not uncommon. 

A third form of marriage patterns is that suggested by the 
anth~opologist, Marga~et Mead. Her insistence is for a "two-step" 
marnage. A separate lIcence and ceremony would be required for 
each. The first step would permit the couple to live together for 
a period of time, perhaps a year, during which the basic marital 
adjustments would be made. When the partners are ready for a 
deeper commitment and/or desire to have children the second 
permanent step would be taken. " 

Loss of Function 

Another indicator of the deterioration or change of the con
temp~)rary family is ~ts l?ss of function. T~e traditionally accepted 
functIOns of the famIly mclude reproductIOn, protection and care 
of children, economic production of family goods and services' 
~ociali~ation of children, recreation and affection giving.3 Increas~ 
mgly It appears that we do not need the family to fulfill these 
objectives. 

Government, industry, schools and churches are providing 
many services which were formerly the responsibility of the family. 
llhe increase of illegitimate children illustrates the point that 
reproduction is no longer the exclusive function of the family. 
Children are cared for in massive numbers in daycare centers and 
nurseries. Industry and government provide family goods and 
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services. Schools and churches have assumed the responsibility of 
socialization. Recreation is no longer centralized in the home, the 
television notwithstanding. This leaves the function of giving love. 
Are we to conclude that the affectional function is the only 
justification for the support of the family as a social institution? 

SOCIAL INFLUENCES 

Mdbility 
Where is the source of the monumental problems facing the 

family? Our natural tendency is to look around us. Social mobility 
is frequently identified as the number one culprit. ~ne. ou: of 
every two families in America moves annually.4 The. ImphcatIOns 
for the family are significant. It has no permanent SOCIal roots. Not 
only is it consistently removed from kinship ties, .but also fro:n 
other social structures that tend to be present m more statlc 
surroundings. To "keep up with the Jonses" b~comes emotionally 
an unsettling task when the Jonses keep changmg every few years 
or even months. Social support for established behavior patterns 
is almost non-existent in such a situation. Even the church has only 
limited influence on the life of the family when its relationship 
will likely be terminated within a short period of time. 

Changing Roles 
Another source of aggravation is the changing role of the 

woman in the home. kbout 47 percent of women in America are 
remuneratively employed. The traditional family never made room 
for two complete persons-only one and a half, namely, the head 
of the house and his "helpmeet." The changing role of women has 
changed her self-perception. Suddenly she is discovering that s~e 
is not nearly as dependent as she has been told. The autocratIc 
relationship between husband and wife becomes more difficult as 
they enjoy the same educational background and, increasingly, 
the same occupational opportunities. The church is normatively 
still paying half-hearted lip service to the "homemaking" role of 
the wife, but with decreasing conviction and effectiveness. 

Child Training 
'J1he position of the child has also changed. Two extremes are 

manifesting themselves. On the one hand is a tendency to neglect 
the child. This may be due to a philosophy of education where 
freedom for development seems to call for non-interference in the 
growth processes. Or it might also be due to the vocatio?al 
preoccupation of the husband and the employment of the WIfe. 
The other extreme is represented by the overprotection of the child. 
Parents become the shadows of their children· and the home finds 
its focus in the welfare of the child. Armin Grams states that 
"Children were never meant to be the hub of the family . . . only 

when children are on the periphery can the gradual desatellization 
process that culminates in adolescence take place without serious 
damage to the family structure."5 

Depersonalization 
Questions of urbanization, suburbanization and industrializa

tion are also of continuing significance. Mass living and mass 
production leaves each one of us with a sense of lessening 
Importance. In addition, there is the growing distance between 
persons. While our need for one another increases the skills for 
significant communication are decreasing. Such a st~nce is carried 
into the family and further hinders the development of significant 
relationships. 

THE CHURCH AND THE FAMILY 
Assuming Family Functions 

The church is not without guilt in the weakening of the family 
structures. While being theologically committed to the importance 
of the family, it has almost systematically ignored some of the basic 
concerns to aid in the reaiization of family goals. 

The most obvious area is the assumption of family functions. 
We have learned our lesson well from the practice of public 
education. With the industrialization of society, the need for the 
education of children was obviously beyond the ability of the 
average parent. Today we almost casually assume that 16 years of 
formal education is the normal requirement for successful living. 
In keeping with such a philosophy, the church, too, has developed 
programs of Christian education because, ostensibly, parents are 
not able to cope with this responsibility. In addition to the Sunday 
school, churches frequently offer a full-scale Sunday evening 
program, club program, Vacation Bible school program, camp 
program, etc. "We say that parents are responsible for the Chris
tian nurture of their children. Yet we develop more and more 
church programs to minister to them and thus promote the idea 
that parents can turn their children over to the church and the 
church will do the jdb of nurturing for them."6 Such a philosophy 
is represented by the statement appearing in a recent book: "The 
home-Ohristian though it be-cannot carry the burden of 
Christian education alone."7 

Neglect of Family Needs 
Equally devastating is the neglect of basic fami:ly needs in our 

attempt to provide nurture for the Christian adult. Each adult is 
faced with crucial tasks in order to assume the role of a mature 
person in society. ~any of these tasks relate directly to the family, 
such as the foIIowmg: select a mate, learn to live with a marriage 
partner, start a family, rear the children, manage the home relate 
to the spouse as a person, assist teenagers to become responsible 
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adults establish and maintain a standard of living, develop leisure 
time ~ctivities, adjust to aging parents, adjust t? death of spo~se, 
adjust to retirement and reduced income, adjust to decreasmg 
physical strength.s . . 

If nearly half of our families are n?t a~~ievmg satls~actory 
adjustments, then obviously the church IS .falh1!g to. provIde t~e 
necessary guidance and assistance. The famIly CIrcle IS the cruCial 
test of the Christian life, yet here we do the leas~. Perhaps an 
annual sermon related to the family on Mothers Day .or on 
occasional series related to the family. A rather careful reVIew of 
some adult curriculum materials indicated a woeful neglect of the 
developmental tasks related to. the family. On the. one hand the 
church is assuming the nurturIng role of th~ famIly an~ on t~e 
other not providing adults the necessary aSSIstance to hve theIr 
Christian life in the family. 

Family Domination and Division 
The church is guilty in another area, namely, in the g:neral 

demands placed upon families who val~e church loyalty. It ~s. ~ot 
uncommon for a family to be involved III church-related actlvrtles 
two or three nights a week, sometimes in addition to ?unday 
services. These may be the same families that have no tlme for 
intra-family interaction. In addition, church programs, ex~ept for 
the public worship services, are usually graded, separa~l~g t.he 
members of the family. In promoting a standard of spmtuahty 
that assumes regular attendance at church functions, we have 
bound the family to church programs, without providing for ade
quate personal growth and without leaving time for significant 
family interaction. 

TOWARD SOLUTIONS 

A Theology of the Home 
Although many biblical references c~ncerning the hon;e and 

its practices, including religious educatIOn, are. found ~n .. the 
Scriptures, these are descriptive rather. than theologIcally defmItlVe. 
Certainly we do not accept the practIces of the ~eb~w home on 
any literal basis nor the role of the woman as de~med m the Book 
of Proverbs. The practical evidence of our own hfe sty~es strongly 
indicates that the authoritarian role of the father IS also not 
considered to be theologically determinative. Accepting the cult~ral 
context of the Scriptures enables us to disreg~rd some praC:lces 
and even relationships illustrates in the family hfe-styles descnb~d 
in the Bible, while retaining the biblical principles that are m 

evidence. 1" r£ 
The home patently had a significant part in the re IgIOUS 1 e 

of the Hebrews as well as of the early Christians. Timothy seems 
to have received his basic religious training in the home. The 
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Hebrews were strongly enjoined, by precept and practice, to make 
their religious convictions an integral part of daily living. This 
latter emphasis is again being sought in the attempt to recover 
vital Christian living in our time. 

A group of evangelical educators came to the conclusion that 
certain functions, which have been assumed by the church, rightly 
belong in the home and that the family unit must become the focus 
of the ministry of the church. Four conclusions were reached. 

1. Responsibility for nurture and outreach must be shifted visibly 
from the church. 

2. Responsibility for outreach must be accepted by families. 
3. Responsibility for nurture must be shouldered by the family. 
4. Family units must be given support-as units.9 

One of the errors into which we fall easily is that of drawing 
a parallel between public and Christian education. It is obvious 
that the advanced culture in which we live demands a full~blown 
system of public education. Parents are no longer able to handle 
the responsibility of general education! On that basis we make the 
erroneous deduction that this also applies to Christian education. 
For this reason the programs providing education for children have 
multiplied by leaps and bounds, unfortunately with only very 
modest results. 

The deduction is an error for two basic reasons. In the first 
place, Christian education is not primarily concerned with the 
transmission of data, or facts, although these are certainly not 
insignificant. However, essentially, Christianity does not consist of 
the mastery of information but rather the acceptance of a way of 
life and a specific relationship to Jesus Christ. The second reason 
is that Christianity does not become more complex with the ad
vancement and sophistication of culture. At all times it remains 
utterly simplicistic. The essential source continues to be one book, 
the Bible. This is not an intent to indicate the irrelevance of 
Christian history but rather to emphasize the simplicity of the 
basic Christian foundations. 

Based on the above assumption it must be concluded that the 
Christian education of the church will continue to be largely 
ineffective since it does not provide the social framework of primary 
relationships which are the source of attitudinal changes. The 
church's focus must be adults in general and parents in particular, 
leaving the responsibility of Christian education of children in the 
hands of Christian parents. "Biblically, Christian nurture is focused 
on adults (not on child-centered agencies), and the focus of child 
training is in the home."10 

Learning and the Home 
The crux of the whole question is related to the nature of 

learning. How do children learn about a relationship to Christ? 
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How do they begin to accept Christian values and patterns of 
behavior? Much of the literature on the subject points specifically 
in the direotion of relationships. Facts and general information can 
be learned this way, they are learned through significant relation
ships with persons who already have them. For children this 
means parents. 

In a study at Northwestern University an attempt was made 
to test three hypotheses: (1) Classroom instruotion can produce 
congruence of belief about God. (2) Classroom instruction will not 
produce congruence of attitude toward God. (3) Attitude toward 
God is more dependent on the child's life with his parents than 
on classroom instruction.ll Inves'tigating the belief of 35 young 
teens it was shown that they had almost total congruence of belief 
(607 out of 630 items). On the other hand the tests showed that 
nine of the 35 had definite positive and responsive attitudes toward 
God, while five clearly demonstrated a negative, withdrawing 
attitude. "Classroom training, even training that was effective in 
producing orthodox belief about God, had not been enough to 
touch these kids' hearts, and create trust."12 

Following this up with a study of the parents of these children 
showed a complete correi[ation between the parents' and the 
childrens' attitude toward God. "When the children perceived God 
as being real to the parents, they developed trust!"13 The con
clusion seems inevitable. God's plan for communicating faith is 
through the life of believing parents rather than through formal 
classroom situations. 

Attitudes are learned by contagion. They are caught by being 
in the presence of persons who have the "disease." An experiment 
by Professor Albert Bandura at Stanford University tested the 
effects on children of exposure to aggression. By observing aggres
sive behavior in adults children 'became aggressive. He demon
strated that "only a ten-minute exposure to an aggressive model 
still differentiates children in rhe experimental group from their 
controls (children not subjected to the experiment) six months 
later."14 

The conclusion seems safe that children will learn their Chris
tian attitudes and behavior patterns from their parents who 
provide the most significant behavior models regardless of what 
our assumptions might be. Rather than trying to counteract this 
influence through extensive programs of Christian education, the 
church would do well to help parents provide better Christian 
models in the home. 

Helping Adults 

The assumption at thIS point is that the church as an institu
tion is primarily for adults. The first responsibility of the church 
is to help the adults become mature Christians. AU the functions 
of the ohurch, including various religious exercises such as prayer, 
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Bible reading, worship, etc., are there for the purpose of promoting 
Christian growth. The most obvious evidence for Christian maturity 
is in the daily life of the individual. Christian commitment and 
development will come to bear in the tasks of living whioh he 
faces. Such tasks are included as selecting a marriage partner, 
learning to live with his spouse, starting a family, helping teenagers 
to become Christian adults and accepting social and civic social 
responsibili ties. 

At the moment when an adult faces any of these tasks he is 
most open to learning. This is the "teachable moment" in his life. 
At this point the church must be ready to help him bring to focus 
the "Christian Way" and seek the will of God as revealed to him 
in the Scriptures. 

'J1he time in which we live has confronted parents with increas
ing freedom and responsibility. Social standards no longer demand 
a marriage "until death do us part." What is the Christian Way? 
Today parents can determine the number and even the sex of 
their offspring. Wha!t is the Christian Way? Social and political 
structures are highly democratic. The possibility of maintaining an 
autocratic relationship in the home in the face of a democratic 
political world view is highly improbable. At each point it becomes 
the responsibility of the church to proclaim the Gospel. 
Restructuring of Social Influence 

The family is not only viewed as a pawn in the storm of life. 
It continues to be a dynamic unit which has the potential for 
change both within and without. Every child sees the world in his 
first years as interpreted through the eyes of his parents. Where 
parents are committed to a Christian way of life and judge the 
world from that perspective, chi1dren also will be influenced by 
s~ch .a world view. But. change to take place, must find its incep
tIOn III the adults, not III the children. 

The principles of the Christian life are applicable in any 
social structure. They are not limited to the democratic Western 
world nor to the highly civilized portion of the globe. They must 
also continuously be separated and reapplied from the culture 
context in which they were born or to which they have lbeen 
applied. Nothing is more confusing to the growing child than the 
cultural "baggage" of Christianity. About two decades ago girls 
were often severely disciplined in many of our churches for cutting 
their hair. A few days ago an elderly lady remarked that the long 
hair of some teenage girls were dbviously sinful. In our own 
history as well as during the time of Ghrist beards were normal 
and accepted. Today they ostensibly symbolize worldliness and 
rebellion to many individuals. 

Another illustration which strikes closer to home concerns the 
husband-wife role. The patriarchal role during the time of Abra
ham gave the father almost absolute authority in the home. Today 
most fathers make only a small contribution, due to their prolonged 
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a:bsence in the training of the children. Increasingly he is also 
losing the role as the sole "breadwinner." Although used only. as 
an illustration, this places the burden up'~n the church of preachmg 
the Gospel, not social structures or pohtical patterns. 
Conclusion 

The home is confronted by many changes and threats on 
every hand. The Chr~sti.an home will .continue to perform thc:>se 
functions which are bIbhcal and essential. In order to accomphsh 
this it will need the consistent help of the church. The church, 
ho~ever, rather than assuming functions that rightfully belong in 
the home, must provide the kind of nurture and training which 
will enable adults to fulfill their Christian role in the home. This 
is not to say that Christian education agencies for children in the 
church are of no value. However, it must be recognized that the 
significant changes in the religious life of the child will come 
primarily through the influence of its parents. 
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THE CONFERENCES AND CHRISTIAN EDUCATION 

by Hugo Jantz* 

In North American Mennonite Brethren churches, as in other 
denominations, Christian education is caught in crisis. Few will 
deny that. 

It is not easy to isolate the separate factors causing the crisis. 
There are factors whose origins lie buried in history, and others 
that have emerged very recently. There are factors that put 
breathtaking pressure upon the church from the world outside, 
and others, inside the churches, that wantonly dissipate vital 
spiritual insights and energy. The crisis is caused by problems in 
Christian education related to philosophy, to the institutions, and 
to individuals. The conferences themselves-provincial/state, area 
and general-contribute heavily to the crisis. 

The crisis-the point from which the sick patient moves either 
to death or renewed health-must be viewed as a challenge, not 
as a problem. But to accept the challenge, we must try to under
stand at least some of the causes of the crisis. 

Firstly, there was the approach taken to Christian education 
by our forfathers as they faced the strange new culture of North 
America in the early years of this century-it was the study of 
religion and the Bible in GERMAN. Conference minutes, as late 
as 1962, filling many pages, particularly in Canada, were devoted 
to reports and resolutions recommending by implication and direct 
statement the preservation of the German language. In the German 
School, the Bible School, the Sunday School, and the private High 
School the emphasis remained. So, while there was a clear under
standing that the Bible schools especially must establish our youth 
in the faith and prepare them for ministries in the local church, 
there developed an unbalanced preoccupation with the idea of 
preserving a culture to preserve the faith. 

Of course we misjudged the massive influence of school and 
society in North America. The cultural separateness that was 
possible in the homogenous colonies of imperial Russia was eroded 
away in America's pluralistic society. Then-and this is part of the 
crisis-when we learned English and wanted to share our faith, 
we found it imprisoned in a Mennonite mold that kept the 
relevancy of Christ from emerging, even for ourselves. 

Secondly, there was the energy-sapping involvement in the 
"glorious" battles of fundamentalism, particularly in the United 
States. There, in the first half of the century the "hard shell" 
Baptist influence became increasingly and significantly pervasive. 

The critical aspect of this was not that we doubted or believed 

* Rev. Jantz is an Instructor in Christian Education at the Columbia 
Bible Institute, B.C. 
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too little or too much, but that we fought for and/or over and 
taught dogmatically structured statements of faith-and then 
moved them away from the only Source of light and life, Jesus 
Christ. We were left to our own devices, and they were applied 
without love and without fruit. We lost sight of the Spirit Who 
wants to take directly from Ghrist, the Person, the things that 
alone can lead us into the truth and empower us to speak it in 
love. So Christ became a figurehead instead of remaining the 
authoritative head, as A. W. Tozer put it, and we either settled 
into cold ort!hodoxy or reacted into massive rejection of the 
historical faith. 

Thirdly, and perhaps this is the most critical development, we, 
along with the large majority of evangelicals in North America, 
fell into the very subtle trap of historic liberalism. 

The winds of liberalism, though having abated in the face of 
the high pressure of despair, once filled t!he sails of the good ship 
Education and sent it ploughing headily through the seas of 
ignorance. The word was: educate the child, and it will bec?me 
decent and progressive. Educate the persons who make up SOCIety, 
and we will conquer crime and injustice and prejudice and exploi
tation. Indeed we will achieve a stable and happy democracy with 
a Fair Deal for all. So it was a matter of finding the effective 
method, of making education universal-and moving onward and 
upward forever. . 

As evangelicals we rejected the philosophy of g?~less hberal
ism, but we began to buy its methodology, not reahzmg that we 
got the philosophy thrown in free. 

It was in the Sunday school that the results of our error have 
most obviously brought on the crisis. 

In scores of Sunday school conferences from the international 
to the local level we have said again and again that if we have the 
right facilities, a properly graded curriculum, adequately trained 
teachers, a systematic followup and visitati~n program,. then the 
Sunday school will grow and the church WIll be establIshed. For 
good measure we proliferated the Sunday school pattern by c~n
ducting Daily Vacation Bible School, Good News Clubs, ChIld 
Evangelism, Pioneer Girls, Boys' Brigade, etc. 

But doing all the "right" things has not brought success. For 
the church as an institution, of which Christian education is a 
most respectable constituent part, is now being declared irrelevant. 
It is being exposed as not doing the job, either in building up the 
Christians in the faith or communicating Christ to the world. 

And yet the real problem is not so much in the Sunday school 
as such, but in what we have expected of it-have come to expect 
of it. In doing that, we have all but immobilized the greatest 
resource for Christian education in the church-the family, and 
in the family, the father. 
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The father is anoVher vicnm of liberalism, the Women's 
Liberation movement being only a latter day and extreme expres
sion of it. 

The crisis can be overcome only by rediscovering fatherhood 
-at all levels of the life and organization of our denomination. 

In the history of the early church we read of church fathers. 
Paul the Apostle was likely the greatest of these. In the Mennonite 
Brethren Church we had fathers, of whom A. H. Unruh may 
have been the last. Their role is described by Paul in I Corinthians 
4:13b-17, "We are treated as the scum of the earth the dregs of 
humanity, to this very day. ' 

"I am not writing thus to shame you, but to bring you to 
reason; for you are my dear children. You may have ten thousand 
tutors in Christ, but you have only one father. For in Christ 
Jesus you are my offspring, and mine alone, through the preaching 
of the Gospel. I appeal to you therefore to follow my example. 
That is the reason why I have sent Timothy, who is a dear son to 
me and a most trustworthy Christian: he will remind you of the 
way of life in Christ which I follow (described in I Cor. 4: 1-13), 
and which I teach everywhere in all congregations." 

Paul, in turn, was following the example of Christ, who said 
(John 8:28b-30), "I do nothing on my own authority, but in all 
that I say, I have been taught by my Father. He who sent me 
is present with me, and has not left me alone; for I always do what 
is acceptable to him. As He said this, many put their faith in Him." 

Here is the heart of it all: the authority of one taught by the 
Father to teach unto saving faith. 

But we have stripped our fathers of their divine anointing 
and reduced them to the status of impotent organization men in 
an ecclesiastical democracy. Their time, their energy, their minds 
and spirits are so tightly in the grip of running the machinery of 
decision and action that even the preachers and theologians have 
no authoritative word from the Lord. All flee or tend to flee into 
the false security of the majority decision or the acceptable pious 
platitude. A few taciturnly grind a theological or ethical ax, others 
thunder about the law that is being disdained, and there are ten 
thousand tutors who hold before us the issues of the day, but who 
do not lead us to practical commitment in vital relation to Christ 
the Lord. 

We have become a conference and a church without fathers 
made up of homes without fathers. 

That is the essence of the crisis. 
We will survive only if God once again gives us fathers-men 

taught of God who will teach with authority. 
But what, in practical terms, must be done as our conferences 

face the challenge of Christian education? 
Generally and most importantly, we must make an all out 
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effort to teach fathers of families to become priests of God in their 
families. 

That will mean that we will renounce our dependence upon 
the Sunday school as the important agent in teaching our children 
unto saving faith. 

But that will involve another renunciation, As a conference, 
as churches, as families we will have to renounce the life-style we 
have adopted from a world orientated to selfishness and self
seeking. Recently a university professor, a Christian of Quaker 
persuasion, lectured at Columbia Bible Institute. We were im
pressed by his words, but deeply convicted by his life among us. 
Here is a man highly respected on the secular campus, obviously 
not conforming to the world's mold. His family and he dress 
simply, almost severely, they use no cosmetics, they are all cleanly, 
neatly dressed, but they do not even use a deodorant. They live 
in a very modest house, in which they conduct a small family 
school to instill Christian values in their children. Their home is 
also a haven for human strays that are searching for the security 
of home and father. They drive an old car that probably would not 
bring $100 on the market. The professor's classes in religion on 
the secular campus are always packed. We saw the reason why 
as he moved among our students. He was a father-and he spoke 
simply and with authority. 

Further, many of our brethren over forty ought to disengage 
themselves from the conferences and churches organizationally so 
that they will have the time and the freedom to listen to God, to 
study the events of the day and to become sensitive to the real 
needs of churches and families. They should wait alone and to
gether in the presence of God until the Word of the Spirit 
becomes the message for the hour, and then move out before the 
conference and the church as father-priests with the Word of 
authority that will show us the way. 

We now have efficient and even inspiring moderators, but we 
need fathers who are pastors. 

We have well-trained and intelligent theologians who either 
proudly or obviously wear the badge of a respectable school of 
thought, but they do not demonstrate that in all they say they 
have been taught by the Father. 

We have Bible school teachers who approach the relaxed 
sophistication of the college professor in their level of learning but 
who cannot help students that come to them, frustrated by the 
sexual hang-ups of late adolescence. 

We have Sunday school teachers who spout Scripture Press 
content point by point, who can appear relevant, who engage in 
buddy-buddy activities, but who leave the real questions of their 
students unanswered. 

And probably the vast majority of the fathers in our families, 
caught in the rip tide of a materialistic, even hedonistic culture, 

24 

are prevented from being priests of the grace of God. So "the 
fathers have eaten sour grapes, and the children's teeth are set on 
edge." The children have no place to put their feet down; they 
are teetering on the edge of a meaningless existence. 

This leads us to say something about the essential role of 
the father in the church-from highest conference level to the 
family unit, or should we say, from the highest level of the Chris
tian family down to the lowest conference level. 

The father, on every level of organization and learning is the 
one who stands in the world before and with his children. He 
stands there, not so much to shield them, but to clear an area in 
a hostile world in which the children can be free to walk toward 
their true destiny. The father, simply by walking in the right 
direction, by developing the life-style of a disciple, by speaking the 
word taught him by God the Father, pushes back the forces of 
evil by the spiritual dynamic of his person to create a space of 
sufficient size for the proper development of the father's child, even 
in the face of the most insidious and adverse circumstances. 

But we are still not speaking in altogether practical terms, 
for we must find a way of teaching the fathers to speak with 
authority, in the home first, but also in the church and the 
conference. 

Firstly, that can "happen" only if we, individually and 
collectively, commit ourselves to God as Father. That establishes 
a relationship in which there is at the same time the warm, secure 
oneness of family love and the unassailable right of the Father to 
exercise authority and discipline. That is the basis of true freedom. 
That is the beginning of healthy discipleship. 

Secondly, we must provide opportunity in church and con
ference for the Christian education of parents and fathers. There 
are many things to learn. Here are a few basics: 

1. Fathers (parents) must learn to explain the rites and 
practices of the faith. Concerning the Passover, God said, "When 
you enter the land which the Lord will give you as He promised, 
you. shall observe this rite. Then, when your children ask you, 
'What is the meaning of this rite?' you shall say, 'It is the Lord's 
Passover, for he passed over the houses of the Israelites in Egypt 
when he struck the Egyptians but spared our houses.' The people 
bowed down and prostrated themselves" (Exodus 12:25-27). 

2. Fathers must learn to make all of life and family relation
ships a total teaching situation. "You shall take these words of 
mine to heart and keep them in mind .... Teach them to your 
children and speak of them indoors and out of doors, when you 
lie down and when you rise. Write them up on the doorpost of 
your houses and on your gates. Then you will live long, you and 
your children, . . . for as long as the heavens are above the 
earth" (Deut. 11:18a, 19-21). God the Father simply states that 
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where the acts and authority of God are written into all of family 
life, even the house, certainly the spiritual prosperity of that family 
is as permanent as heaven itself. 

3. The fathers must learn, under God, to command. They 
must be as those under authority who can say, "Go," and the 
child goes; "Come," and the child comes. "Take to heart all,these 
warnings which I solemnly give you this day: command your 
children to be careful to observe all the words of this law. For 
they are no empty words: they are your very life . . ." (deut. 
32:46, 47a). 

To explain the faith, to teach the faith by life in its totality, 
and to command in the faith-these are vital basics for the 
fathers (parents) as Christian educators. 

Thirdly, we must learn to have the kind of parents' meetings 
that result, not so much in consensus in thought and decision or 
in child-training, but rather in a deep commitment to Christ ~nd 
H~s way. Parents too often learn solutions for the problems of their 
chIldren, but do not see them come to fruition because they do not 
seek and apply God's solutions to the problems in their own lives. 
Many parents want their children to be good enough to be nice 
church members and hold down a responsible job, but not so good 
that their commitment makes them radical disciples. 

Fourthly, we must begin to "man" the children's departments 
in our Sunday schools and other church educational agencies. 
The father must become a vital part of the infant's and child's 
life right at the outset. We would do better to let teenage girls 
teach an adult class than to have them struggle with young 
children mothers have a hard time handling one at a time. 

Fifthly, our older brethren, our brethren over forty, must 
begin to speak the Word of God with authority. They are saying 
what the majority of older members want to hear, not what 
parents and children need to hear to survive as Christians. 

We are caught in a crisis. But we can meet the challenge if 
teachers and professors in our institutions of learning in the 
conference, if the pastors in the churches, if the teachers in Sunday 
schools, if the men in our families become fathers who in their 
sphere of responsibility learn to speak the Word with authority. 
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RELIGIOUS ATTITUDES OF COLLEGE STUDENTS 

by Abram G. Konrad and Charles Hom* 

Higher education appears to be on the brink of a climacteric 
era. Perhaps as never before since the middle of the 19th Century, 
outside critics and professional educators alike are seeking to 
clarify the purposes of post-secondary education. The search for 
identity has become both an institutional as well as a personal 
concern on many campuses. Who am I? Where am I going? What 
unique purposes provide the foundation of my being? What 
difference does my life make? 

New directions for society at large and for institutions of 
higher education in particular must be an outgrowth of a clear 
identification of specific value orientations. It should be clear that 
campus crises and unrest occur most frequently when there exists 
a lack of consensus on institutional goals and objectives. Questions 
of ultimate meaning are deeply imbued with religious and spiritual 
overtones. How students respond to questions on religious belief 
and commitment should be of concern both to the supporting 
constituencies and the professional personnel of an institution. 

This paper seeks to describe some of the value orientations 
and religious characteristics of students on college campuses. The 
first section surveys the literature in the general area of values and 
religious orientations among college students and the second reports 
the preliminary findings of a religious attitude survey on the 
Tabor campus. 

REVIEW OF CURRENT LITERATURE 

Do college students change their religious orientation? If they 
do change their attitudes, how much do they change? Why do 
they change their attitudes? 

Hurlock found that most individuals formulate a satisfactory 
philosophy of life by the time they reach adulthood. Frequently, 
religion has less interest for young adults than it had when they 
were younger. On the other hand, Hurlock suggests that the lack 
of security and meaning leads many young adults to "seek a new 
religious faith, hoping it can give them what the faith of the 
childhood days has failed to give them.»! 

In a study of three major religions, Hanawalt concluded that 

* Dr. Konrad is dean at Tabor College, Kansas; Charles Horn, now 
completing doctoral work at Montana State, will assume the leader
ship of the teacher education program at Tabor this fall. 
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r~ligious . ~liefs alone were not of sufficient strength to show a 
dIfferentiatIOn effect upon the measures of self-esteem and security 
which he used. "Religious belief is only one of the threads running 
through the fabric of security feeling and self-esteem. The pattern 
of the fabric depends upon the nature of the other threads and 
their interrelationships."2 

Another possible source of the drive for religion was advanced 
by Her~rg.3 He postulated that the religious community serves 
as the prImary context of self-identification and social location and 
it becomes virtually tnandatory for an American to place ~lf in 
one of the three major religious communities. It does not in itself 
imply actua! ~~filiation with a particular church, participation in 
reli.glous actiVItIes, or even the affirmation of any definite creed or 
bebef. It serves merely as identification and social location and 
95% of Americans choose to identify themselves this way, with 68% 
of them Protestant, 23% Catholic, and 4% Jewish. 

Herberg also noted a renewed interest in religion in the 
academic. community, and among intellectuals generally. The 
renewed mterest may be a vogue or fashion, but "the fact that 
yo~e or fashion ~ow runs. in favor of religion rather than against 
It IS a fact of conSIderable Importance for our times." 

The i~ea of a religious re-awakening on college campuses has 
been questioned by a number of people. In June, 1969, a special 
Gallup report on the attitudes of college students listed 78% of 
~he . college students interviewed as feeling that religion was losing 
Its mfluence. Only 11 % felt that religion was increasing its in
fluence.4 In this respect, college students seem to be a little more 
pessitnistic than the general population. In 1969, 70% of the 
American public felt that religion was losing its influence and in 
1970, 75% of the population felt that way.1i ' 

Lipset used a variety of arguments against the concept of a 
religious revival in general and among college students in particu
lar.6 Among his arguments were an overall decline in church 
attendance, low per capita contributions to churches, small increase 
in the number of seats available in churches, and no increase in the 
ratio of clergy to total population in the last century. 

After an in-depth study of campus religious life in connection 
with the concept of a "college church," Scaff delineated some of 
the characteristics of religious life on the college campus and some 
issues these traits raised.7 She indicated first that college students 
today are open to religion, but they are not specifically Christian 
in their religious interests. 

We found among students none of the militant atheists 
who were common on campuses a generation ago, and we 
found very few students who would even insist on calling 
themselves agnostics. But, on the other hand, there is eertainly 
no "revival of religion" on the campus, if by this phrase one 
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means a general return to the church or a facile acceptance of 
the Christian faith. There is a quickened interest in philoso
phical issues and moral values and an increased willingness 
to -discuss and debate religious questions.8 

The study also found that the significance of commitment as 
an. ~disp~nsable ele~ent in the Christian faith, and in all truly 
religIOUS life, was neither clearly understood nor accepted in the 
college community. College students in their interpretation of 
Christianity tended to be polarized toward two extremes: being a 
Christian as either primarily a matter of one's personal religious life 
?r a concern with social causes. Worship was not considered really 
lillportant ?y. most students, including many who considered them
selves ChrIStIans. Students as a group were dubious about the 
value of denominationalism for themselves personally and especially 
dO'?~tful of the usefulness of a denominational approach to campus 
religIOUS work. 

Findings in ScafPs study indicated that most students had 
attended church regularly in their last year of high school and had 
been active in some church-connected youth organization. The 
change in attendance patterns after arrival at college was dramatic 
and sudden, especially for the men. Only 14% of the college men 
reported that they had attended church three or more times a 
month; 23% of the women attended three or more times a month. 
The evidence indicated that regular attendance at church and 
active participation in religious organizations at college depended 
upon the development of strong habits in this direction prior to 
college and a satisfying integration into a religious organization 
within a relatively short time upon arrival at college. When these 
conditions were not met and the regular patterns of attendance 
brok~ dc;>wn, the students attended church irregularly. The survey 
also mdlcated that the college church drew in many students 01\ 

Sunday who would have been less likely to attend church else
where, and that it drew into its membership many students who 
would not otherwise have been members of any church. 

A considerable majority of the students in the Scaff study 
indicated a high or moderate degree of religious faith defmed in 
terms of felt loyalty or obligation to God, but most also indicated 
a relatively low level of loyalty to any particular denOlnination. 
The students tnanifested considerable diversity over whether the 
God of religious orthodoxy exists and whether there is an afterlife. 
Finally, students generally perceived the removal of racial dis
critnination as a major social and religious value of our time. 

A student who participated in the Scaff study felt that a 
close examination of the findings and the factors of campus life 
tnight have revealed something more of the student tnilieu and 
va!ues, and have led to quite different conclusions. According to 
thIS student, campus culture was largely secular, and even religious 

29 



activities were often undertaken in the spirit of the secular order. 
The consequen~es were that much of Christian thought and activity 
was not meamngful. Students who did not wish to reject the 
church outright could reinterpret its nature, giving it a place in 
the secular order. But by being made continuous with the world 
or other a~pects ;>f the academic community, the church was 
robbed of Its radIcal message of repentance and its mission to 
minister to the world and transform it. The church immersed in 
the campus could be regarded by students solely as a place to 
fulfill certain social responsibilities, gain intellectual stimulation or 
relieve some real or imagined moral guilt. It seems that if a chu'rch 
accepts this position, it becomes subject not to the will of God but 
to the will of the campus mind. The final conclusion of the study 
states that students were inadequately aware of the need to relate 
Christianity meaningfully to the life of t~.c academic community. 

In the 1966 church audit, Gallup reported that the percentage 
of people attending church was higher among those with college 
training than among those with only high school or grade school 
training, but that persons thirty years old and older were more 
frequent church-goers than people in their twenties.9 In 1969, 
Gallup reported: 

Declining attendance among the nation's youngest adults 
those in their twenties, accounted for most of the chang: 
between the 1958 high point and the 1968 low point. National 
ch~rch attendance during this decade fell off 6 percentage 
pomts, but among young adults the decline was 14 percentage 
points.10 

That church attendance has lost a great deal of its original 
meaning for most people was posited by GoodeY He stated that 
his findings strongly suggests that church activity could not be 
taken as an "unarnbiguous reflection of religiosity," that is, as a 
measure of religious feeling. For white-collar individuals church 
attendance is in part an extension of their over-all associational 
participation. Another aspect of the dangers of secularization on 
the college campus was voiced by Tead. 

For we experience in general a more unreasoned, empiri
cal, and uncritical outlook which virtually equates material 
prosperity and comfort with the ultimate ends of life while 
the "holy" and the "Godlike" are pushed off to the periphery 
of any practical influence. 

Inevitably, this secular cast of mind is thrust into the 
college in the outlooks of many students, and in its influence 
on some teachers personally, and on all teachers professionally 
insofar as they elect to keep in two separate compartments of 
thought and utterance matters deemed "secular" and those 
deemed "sacred."l2 
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A study into the motivation for religion supported the hypo
thesis that the most prevalent source of motivation for religion 
among thinking people is that it gives meaning to life.13 

In a study conducted at Montana State University it was 
r~por~ed th~t a student active in religion seemed to enjoy a rather 
hIgh Image m the eyes of most of the students.14 Other conclusions 
reached in this study were that students generally consider religion 
and the church student organizations of value on the University 
campus; there was no significant difference in the academic 
achievement of the group designated as active in church and a 
group taken through random sampling; no real pattern could be 
draw? on church activity according to the year in college; and 
the r~g~rs of campus life seemed to put more strain on the religious 
conVIctIOns of the freshman students than on the senior students. 
. A study at Oklahoma State University revealed that students 
m the Col!eges 0'£ Education, Engineering, Business, and Agriculture 
ranked hIgher m certain religious activities and attitudes than 
st~d~nt.s in othe.r colleges.15 Females expressed slightly more 
relIgIOSIty than dId males. Students in the middle socio-economic 
~evel were more activ: religiously and held higher religious attitude 
In some areas than dId upperclass students. There was no relation
ship between academic grade level and students' religious activity. 

Jacob reported on the place of religious and moral values in 
programs of general education at 26 institutions in 1957.16 Accord
ing to this report, the traditional moral values-sincerity, honesty, 
loyalty, etc.-are valued by almost all students and are respected 
as proper standards for decent people. But the students tolerate 
laxity and are not inclined to censor those who depart from the 
standards. In fact, most students do not feel personally bound to 
unbending consistency in observing the code, especially when a 
lapse is socially sanctioned. 

Students, according to Jacob, normally express a need for 
religion as a part of their lives and make time for ail. hour in 
church. Even among male students at non-denominational colleges, 
60% to 90% admitted a need for religion. But there is a "ghostly 
quality" about the beliefs and practices of many of them. Their 
religion does not carry over to guide and govern important deci
sions in the secular world; these decisions are to be socially 
determined. Widespread student judgment seems to be that God's 
place is in church and perhaps in the home, but not in business, 
club, or community; He has little to do with the behavior of man 
in society. 

A good majority of the students at the secular institutions 
su~eyed were satisfied that theirp.resent religious faith or personal 
phIlosophy was adequate as agUlde to conduct. One student in 
four did not attend church at all, the majority claimed to attend 
with fair regularity, and the others attended frequently but not 
regularly. 
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Most students professed belief in the Deity either as a Supreme 
Being and Creator to whom they were personally accountable, or 
at least as a Power greater than themselves, ruling the universe by 
natural and moral laws. At most of the non-sectarian institutions 
sampled, more than three out of four subscribed to a belief in God. 
Furthermore, students were generally confident that God could 
and would take a hand in human affairs and see that tangible 
benefits accrue to the righteous. 

In general, Jacob concluded, religion is an area where the 
fundamental pattern is set before college, to be changed, if at all, 
only in later life, well after graduation. The data did not indicate 
a major secularizing impact in college. For example, in the Cornell 
survey, for every student who stated that he personally valued 
religion less since he had entered college, there were two who had 
come to value religion more. At none of ten institutions surveyed 
did the number of "defectors" equal the number of those whose 
value for religion had increased. Furthermore, fifty per cent of the 
students felt they had not changed their initial beliefs. 

A liberalizing of belief definitely occurred among some students 
in the course of their college education, and the influence in this 
direction was pronounced at some institutions. Paradoxically, 
students who entered college with extremely rigid and funda
mentalist beliefs appeared particularly vulnerable to liberalization. 

Jacob's main impression, however, was that religious beliefs 
and the values relateP to them, had been remarkably persistent 
through college, regardless of the institution 01: the time when 
students were in college. "College may well be too ephemeral an 
experience to mold so deep a part of life as a person's convictions 
of supreme reality, and his own relationship to it."17 

A number of voices speak out in varying degrees of dissent to 
Jacob's conclusions. Dynes stated that "as education increases, 
emotionalism, evangelism and other sectarian characteristics are 
rejected."18 Brown and Pallant found that religious beliefs are 
susceptible to social influences, as are attitudes and opinions.19 

In a study of over one thousand students at thirteen colleges 
and universities, Putney and Middleton found that about one-half 
the students accepted a modernist Christian viewpoint, with the 
next larger group being conservative Christians. Students tended 
to take a somewhat less orthodox or less religious position than 
their parents did.20 In general, the religious ideology of the student 
was influenced by three sets of factos: the tendency to conform to 
the parents when they agree; the tendency to incline toward the 
parent whose position is closest to the modernist Christian view
point when parents disagree; and the tendency to incline toward 
the position of the mother when the parents disagree. 

A doctoral study by Ramshaw concluded that religious 
participation in college was generally related to the frequency of 
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religious participation in high school years; males generally reduced 
religious participation in college while females did not; Protestants 
were least likely to maintain their at-home religious participation 
patterns than were Catholics or Jews; non-residential students 
were more likely to reduce their religious participation than were 
residen~ students, regardless of religious affiliation or sex; and 
non-resident students were more affected in their religious beliefs 
by classroom and faculty contacts, while resident students were 
influenced more by religious foundations and by peers, especially 
those in fraternities and sororities who experience greater reduction 
of activity than independents.21 

Another study focused on the religious attitudes of college 
students of high academic aptitude.22 The findings showed that 
sex difference was not related to change in value on religion over 
t?e college span; .there was no relation between thinking introver
SlOn and ~hange m value on religion; there was a positive relation 
be~w.een mtellectual meaningfulness of religion and in value on 
rehglOn; and there was a positive relation between identification 
with religious groups during the senior year in high school and an 
increase in valuing religion. In addition, the study revealed that 
ov:r. one-~alf of the respo?dents increased in the value placed on 
religlOn, fI:teen per cent did not change, and thirty-three per cent 
decreased m the value placed on religion. 

Finally, a study at Pennsylvania State University suggested 
that a loss of doctrinal orthodoxy may have taken place in 
college.23 For freshmen, strong parental influence resulted in 
higher religiousness, while seniors claimed that strong peer influence 
often resulted in less religiousness. 

In a quick perusal of the literature pertaining to religious 
attitudes on college campuses, it becomes apparent that findings 
vary considerably from one study to the next. While some writers 
hold that students become more religious during the college exper
ience, others maintain that the opposite is true. It should be noted, 
of course, that the variations in the research methods employed 
and the samples selected strongly influence the specific findings 
and conclusions. 

PRELIMINARY FINDINGS 

Tabor seeks to gather data on the effectiveness of its program 
in several ways. For the past two years, incoming freshmen have 
participated in a religious attitude survey.24 The results of the 
survey provide useful information to the faculty and administration 
in developing a profile of Tabor students. Personnel guidance and 
program development can benefit from this type of information. 
Ultimately, the impact of Tabor's program on the religious attitudes 
of students will be evaluated when students will be retested upon 
their graduation. 



While the major purposes of the religious attitude survey 
cannot be served at this time, the findings reported below should 
provide a better understanding of Tabor's incoming freshmeI1 
Questionnaire results take on more meaning when norms are 
provided. While there are no real norms available for this instru
ment, comparative data were secured from the Project on Student 
Development in Small Colleges, sponsored by the Council of Small 
Colleges and suppported by the National Institute of Mental 
Health. 

Responses are reported only on items for which comparative 
data were available from a total of 1412 students in five non
church-related colleges, 1407 students in eight church-related 
colleges, and 144 Tabor students. All responses are in per cents, 
and "uncertain" as well as omitted answers are not reported. 
Data are reported for Tabor, church-related and non-church
related students in specified rows. 

The reader should consider the following questions in inter
preting the findings: What is the predominant religious attitude of 
Tabor freshmen? Are Tabor freshmen different from freshmen at 
other church-related colleges? Are the religious attitudes of fresh
men at non-church-related colles different from those of freshmen 
of church-related colleges? A chi-square procedure was used to 
determine whether or not a statistically significant difference exists 
between the observed number of cases falling into each category 
and the expected number of cases under the null hypothesis. The 
appropriate hypotheses for the three questions in this analysis are: 
Hypothesis One: There is no predominant religious attitude 

among Tabor freshmen. 
Hypothesis Two: The religious attitudes of Tabor freshmen are 

not different from those of freshmen on other church-related 
campuses. 

Hypothesis Three: The religious attitudes of freshmen at church
related colleges are not different from those of freshmen on 
non-church-related campuses. 

Each hypothesis was examined separately on every item reported. 
(F()r the tables referred to in succeeding paragraphs, see the 

end of this article.) 
Nature of religion and church. Table I reports the findings on 

the five items that are concerned with the nature of religion and 
the church. The reader will be able to draw his own conclusions 
from the data, particularly with respect to the major questions 
under study. On item three, for example, the results show that 
Tabor freshmen hold no predominant view, the observed difference 
between Tabor students and students from other church-related 
colleges is statistically significant, while students from non-church 
and church-related colleges do not differ significantly from each 
other. (The double reference in item three may have confused 
some students.) 
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Tabor students hold to more conservative views on the nature 
of religion and the church than do their counterparts at church 
and non-church colleges. All students hold strongly to the position 
that the church must not be equated with other human institutions. 
The greatest disparity between students came on the relative 
importance of training the mind over against the experience of an 
inner call for ministers. Students from non-church colleges differed 
dramatically both from students at church colleges and at Tabor 
in their emphasis on fellowship rather than worship in the church. 

Theological concepts. The only theological concept reported 
in Table II on which Tabor students do not hold a predominant 
view is on the relation of evolution to Christianity. Non-church 
college students hold a significantly stronger position on this item 
than do church college students. Although Tabor and other church 
college students agree that salvation refers mostly to a life after 
death, the opinion of non-church students does not constitute a 
statistically significant difference from that of church college 
students. 

Church college students also concur with Tabor students on 
the importance of prayer in daily life. On all other items measuring 
attitudes on theological concepts, Tabor students hold more firmly 
to their views than do students at other church-related colleges 
and they, in turn, differ significantly from students at non-church 
related colleges. 

Commitment to a religious tradition. A strong need for a 
religious faith is generally shared by all students, although non
church students feel less strongly about this matter (See Table III). 
It may come as somewhat of a surprise to observe the church 
attendance patterns of college students. Only non-church college 
students attend services less frequently than once a week. Tabor 
students failed to identify a predominant protestant position and, 
interestingly, the statistical significance in the observed differences 
on this item must be attributed to the heavy responses in the 
"other" category. These findings suggest that it may not be 
appropriate to use "theological labels" in measuring religious 
attitudes on college campuses today. 

Religion, science and the basis of values. The predominant 
view among Tabor freshmen reported in Table IV clearly places 
religion above science in establishing value systems. Except for the 
difference observed on the selection of the greatest source of 
values, Tabor freshmen hold views similar to those held by fresh
men on other church-related campuses on the value dimension. 
Students on non-church campuses differ significantly from their 
counterparts on each of these items, although they, too, hold 
fairly strongly to religious views. 

Functional significance of religious concepts and practices. The 
results of this study shown in Table V indicate that religious con-
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cepts have functional significance for Tabor freshmen. It is 
interesting to observe that all students share similar views' on items 
relating to humanitarian concerns (42,46; 47, 49). Church students 
also share a basic reorientation of life with Tabor students (50), 
but differ significantly from them on all other items in this 
category. Ta:bor students hold stronger convictions regarding 
matters of personal significance, such as Bible reading, God's 
presence, fear of God, salvation, and sin. Non-church students are 
less persuaded on these matters than are students from church
related colleges. 

SUMMARY 

The preliminary findings of the religious attitude survey at 
Tabor, together with comparative data from the Project on Student 
Development in Small Colleges, confirm the view that college 
students today are very religious. Students may be genuinely 
dissatisfied with some of the traditional patterns of American 
Christianity but, according to this study, many of them hold firmly 
to the basic tenents of the Christian faith. 

Tabor students hold strongly to their religious attitudes on all 
but three of the items in this survey. Four of the six items on 
which all students agree deal with the functional significance of 
religious concepts-humanitarian concerns; on the other two items, 
attitudes toward the church and the concept of salvation, observed 
differences between the groupings were not statistically significant. 

The attitudes of Tabor student differ significantly from that 
of students at church-related colleges on 26 of the 40 items. 
Church college students, like Tabor students, differ significantly 
from students on non-church-related campus in the place of 
religion in their personal lives. Religious faith provides the criteria 
for moral action for these students. 

In conclusion, this study provides statistical evidence to support 
the view that there is something qualitatively different in the 
strength of the religious attitudes of Tabor freshmen when com
pared with freshmen at other church-related colleges. And, 
similarly, students at church-related colleges differ significantly 
from their counterparts at non-church-related colleges on a 
majority of religious attitudes. Whether the impact of Tabor's 
program specifically, and that of Christian colleges in general, 
contributes to the further development of religious attitudes has 
not been a part of this study. 
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TABLE I 

NATURE OF RELIGION AND CHURCH 

3. A'person's ethical concern and activity are the crucial measures of 
his religiousness and therefore even a strict atheist may be more 
religious than a devout church goer. 

10. The church is holy and not to be equated with other human 
institutions. 

18. Religion hampers man's development by making him dependent on a 
higher power. 

25. The discipline and training of the mind is more important for 
becoming a minister than the experience of a definite inner call. 

53. Which of the following comes closest to your view of what the 
church should devoteits greatest attention to? 

1. Witness for God and save souls. 
2. P'rovide religious education and a place of worship 

and fellowship for its members 
3. Reconciling people to one another and establishing the 

conditions for new life in this world. 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Agree Disagree 

32 37 
46 30* 
58 16 

58 25*** 
55 25 
47 34 

5 80*** 
12 76 
21 54** 

4 82*** 
11 68** 
24 38*** 

1 2 3 

62 19 19*** 
53 30 17* 
16 52 32*** 

Single, double and triple asterisks signify the .05, .01 and .001 levels of significance, respectively, 
for each of the thr.ee hypotheses. 

TABLE II 

THEOLOGICAL CONCePTS 

4. I believe in divine judgment after death where some shall be rewarded 
and others punished. 

5. I believe in the demonic or evil as a personal power in the world. 

7. A person cannot be a Christian. and believe in the evolution of 
mankind. 

11. For me salvation refers more to the possibility of living a fully 
human life rather than to a life after death. 

16. I believe there is a definite plan or purpose which is wo.king 
out in the world. 

17. Jesus was God's Son, sent into the world by God to redeem me 
and all mankind. 

30. Adam and Eve were two his torical persons. 

32. Private prayer or meditation is an important activity in 
my daily life. 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Agree DiSagree 

88 
79 
53 

76 
57 
29 

38 
32 
15 

24 
27 
38 

88 
75 
45 

98 
85 
63 

78 
56 
34 

80 
78 
47 

1*** 
12** 
28*** 

9*** 
19*"* 
36*** 

39 
44 
58* 

49** 
54 
38 

2*** 
9** 

22*** 

1*** 
8** 

22** 

u*** 
25*** 
40** 

4*** 
10 
31*** 
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TABLE II--Continued 

Sin is an old concept in the Judaeo-Christian tradition, but we 
would like to know how the concept is understood today. Which 
one of the following statements comes closest to your under
standing of what sin is? 

1. Not obeying the ten commandments. 

2. Violation of the social norms or mores. 

3. The wrong use or misuse of good things and relationships. 

4. The absence of justice and concern for others in human 
relationships. 

5. Inability to recognize the wrong I have done others, 
to seek restitution and ask forgiveness. 

6 •. Alienation or separation from God. 

7. None of these. 

Tabor 
Church 
Non church 

1 

8 
l7 
26 

2 

o 
2 
5 

3 

7 
9 

13 

4 

5 
13 
19 

5 6 

17 54 
8 41 

10 14 

7 

9*** 
10*** 
13** 

Single, double and triple asterisks signify the .05, .01 and .001 levels of significance, respectively. 
for each of the three hypotheses. 

TABLE II--Continued 

35. Men ,cannot fulfill themselves in the world without believing in God. 

1.1. Christ vicariously atoned for our sins by His death and resurrection. 

45. I think of hell as a place of literal fire "where the lost .ill 
burn forever. 

54. Which one of the following statements comes closest to expressing 
what you now believe about God or ultimate reality? 

62. 

1. I have faith in God as a person who is concerned about me 
and all mankind and to whom I am accountable. 

2. I don't believe in God as a person, but I do believe in a 
higher power or being. 

3. Ultimate reality for me is love for other human beings, but I 
do not believe in God or a higher power or being. 

People have had various views of the essential or basic nature of man. 
Da you think that man is essentially or basically good, evil or 
neither essentially good or evil, but .depends on many factors. 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Agree D.isagree 

74 
66 
41 

95 
79 
60 

68 
52 
31 

8*** 
19* 
37** 

1*** 
9*** 

21* 

11*** 
30*** 
47** 

God Power Other 

94 
60 
30 

Good 

12 
32 
43 

5 
12 
18 

1*** 
28*** 
52*** 

Evil Neither 

44 44*** 
29 38*** 

4 52*** 
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TABLE III 

COMMITMENT TO'A RELIGIOUS TRADITION 

~ree Disagree 
2. I personally feel a need to believe in some sort of religious faith Tabor 99 0*** 

or philosophy. Church 91 4 
Non church 76 14* 

67a. What about your church or synagogue attendance? How often did you 
attend services while growing up (age 8-l3)? 1 2 3 4 

1- More than once a week. Tabor 72 24 3 1*** 
2. Once a week or more. Church 39 44 9 6*** 
3. Two or three times a month. Non church 14 53 15 15*** 
4. About once a meoth or less. 

67b. How often do you attend church or synagogue now? 1 2 3 4 

1. More than once a week Tabor 47 47 2 4*** 
2. Once a week or more. 'tlhurch 43 38 8 11*** 
3. Two or three times a month. Non church 5 38 11 46*** 
4. About once a month or less. 

68. Did you enter into church or religious life through: 1 Z 3 !t :i 

1. Confirmation 4. Other Tabor 3 74 0 15 8*** 
2. Baptism 5. None Church 10 40 29 12 9*** 
3. Conversion Non church 18 56 2 10 14*** 

69. If Protestant denomination, would you regard yourself as a: 1 2 3 4 

1. Fundamentalist 3. Liberal Tabor 22 2.4 26 28 
2. Conservative 4. Cannot answer on these terms Church 15 20 16 49*** 

Non church 1 8 14 77*** 

Single, double and triple asterisks signify the .05, .01 and .001 levels of significance, respectively, 
for each of the three hypotheses. 

TABLE IV 

RELIGION, SCIENCE AND THE BASIS OF VALUES 

6. Religion provides important criteria for helping us decide 
how we Should act. 

58. lfuich of the following best e}.-presses your feelings about 
human values? 

1. 

2. 

3. 

4. 

There are absolute human values which are not simply man-made but 
which ell.-ist whether man acknowledges them or not. 
There are fundamental value principles in human life but they must 
be interpreted in different ways to meet different situation. 
Values are totally man-made; they have no objective existence 
of their own. 
I am uncertain about the status of human values. 

60. Which of the following best expresses your view on the relation 
between religion and science? 

1. Religion and science cannot be reconciled, and we must 
trust science. 

2~ There are some areas of agreement between religion and science, 
but where there is conflict we must trust science. 

3. Religion and science are completely compatible if properly 
understood. 

4. There ar.e some areas of. agreement between religion and science, 
but wherever there is conflict we must trust religion. 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

Tabor 
Church 
Non church 

5. Religion and science cannot be reconciled, and we must trust religion. 

61. Select the item which you consider the greatest sour~e of values in human 
life. 

1-
2. 
3. 

The Judaeo-Christian faith 
Human reason 
Personal relationships 

4. 
5. 
6. 

Self-fulfillment 
Religious institutions 
Other 

Tabor 
Church 
Non church 

Agree Disagree 

1 

88 
89 
68 

2 3 

45 1.1 3 
49 29 5 
28 39 16 

6*** 
3 

13** 

4 

11*** 
17 
17** 

1 2 345 

o 1 54 42 
1 6 52 35 
8 17 47 21 

3*** 
5 
6** 

1 2 

58 3 
30 10 
11 15 

3 4 5 

8 14 5 
9 11 22 

12 17 19 

6 

12*** 
18*** 
26** 

Single, double and triple asterisks signify the .05, .01 and .001 levels of significance, respectively, 
for each of the three hypotheses. 



TABLE v 

FUNCTIONAL SIGNIFICANCE OF RELIGIOUS CONCEPTS AND PRACTICES 

Agree Disagree 
34. Reading the Bible is an important and frequent activity for me. Tabor ;0 8**" 

Church 58 22"* 
Non church 19 54*** 

42. I often feel guilty for things I do or fail to do. Tabor 84 8**" 
Church 84 6 
Non church 74 8 

Experiences respondents have had, think they have had or Yes Think No 
have not had: 

46. A sense of sharing in s great purpose or historic destiny. Tabor 25 47 28* 
Church 25 38 37 

:!:: Non church 18 34 48 

47. A sense of joy and exhilaration ovar human life. Tabor 66 28 6*** 
Church 69 25 6 
Non church 59 31 10 

48. A feel~ng that somehow you were in the presence of God. Tabor 79 17 4"** 
Church 68 20 12* 
Non church 41 28 31 .... * 

49. A feeling of deep identification with the suffering of others. Tabor 45 42 13** 
Church 44 41 15 
Non church 37 40 23 

50. A basic reorientation of your life. Tabor 44 40 16** 
Church 41 34 25 
Non . church 23 34 43** 

51. A feeling of being afraid of God. Tabor 45 35 20** 
Church 32 28 40*** 
Non church 31 24 45 

TABLE V--Continued 

Yes Think No 
52. A sense of being saved in Christ. Tabor 86 10 4*** 

Church 61 20 19*** 
Non church 30 28 42*** 

56. Which of the following statements most nearly expresses your 
opinion of what you personally need to lead a good life? 2 3 4 5 6 

1. Some sincere working philosophy or code of ethics, not Tabor 4· 7 8 59 7 15*** 
necessarily a religious belief. Church 12 4 9 40 18 17*** 

2. Some religious belief but it may be purely personal. Non church 27 9 9 20 17 18* 
Church membership contributes nothing. 

3. Some individual religious belief. Church membership 
is minor importance. 

4. An individual religious belief. Church membership 
helps but is not absolutely necessary. 

5. An individual religious belief is not sufficient. You 
must also be a member of a church. 

6. None of the above. 

~ 57. Which of the following best characterizes your situation with <..n 
regard to personal religious or philosophical convictions.? 1 2 3 4 

1. I have a definite set of personal beliefs to which Tabor 18 65 14 3*** 
I hold without a doubt. Church 33 51 13 3*** 

2. I have a well-defined set of personal beliefs, but I Non church 26 44 21 9*** 
still have periods of doubts. 

3. I have a rather hazy set of personal beliefs and have 
many periods of cioubt and uncertainty. 

4. I don't have anything that could .. be called a set of personal 
beliefs and spend most of my time in doubt and uncertainty. 

65. How important is the idea or reality of sin in your life? 1 4 

1. The idea of sin means very little to me. Tabor 0 13 54 33*** 
2. I accept the idea of sin, but do not really think about Church 34 16 14 36*** 

it very much. Non church 19 29 37 15*** 
3. The idea of sin is rather important to me. 
4. The concept of sin is central to my own self-understanding. 

Single, double and triple asterisks ~ignify the .05, .01 and .001 levels of significance, respectively, 
for each of the three hypotheses. 



THAT I MAY KNOW HIM 

by Delbert Wiens* 

A Meditation on Philippians 3 

The philosopher Socrates, who lived more than 400 years 
before Christ, was informed one day that the god Apollo had 
acclaimed him the wisest man on earth. Socrates did not believe 
it, and to prove that the god was wrong he set out to find a man 
wiser than he. And so he went about questioning the citizens of 
Athens. He found many men who thought that they were wise. But 
whenever Socrates questioned them it became apparent that they 
were really ignorant. None of them knew the answers to the most 
important questions. Nor did they live up to the little that they 
knew. 

Finally Socrates had to agree with the god. For others thought 
'that they were wise when really they were not. But Socrates knew 
that he was not wise; by this much he was wiser than they. And 
so he said, "God alone is wise ... and he merely uses my name by 
way of example, as if he were to say,'this one of you, 0 human 
beings, is wisest, who, like Socrates, recognizes that he knows 
nothing.' " 

Socrates did not have the advantage of Sunday schools, 
academies, Bible schools, and church colleges. Surely if he had 
attended these he would have known something that counted as 
real knowledge! At least, we do not support a large church 
education program in the expectation that we who go through 
the programs will end up knowing nothing. 

True, we learn many things. But do we learn the most 
important things? And do we learn how to live up to what we 
know? That is what the churches want, and yet, no curriculum 
can promise to teach that. Indeed, it seems that the most important 
kind of knowledge cannot be taught at all. 

Well, it ought to be possible! Why not make up a list of all the 
right doctrines and of all the right actions and have it drummed 
into us? Why not draw up a series of statements, all carefully 
defined? It will have to be complete, so that in every situation we 
will have an answer and a rule. 

Such a systematic outline can be believed. It can even be 

* Dr. Wiens is Associate Professor of Humanities, Pacific College, 
Fresno, California. 
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believed passionately. And still we go on living as we alwaysliwd, 
as if we did not believe it at all. That is one of the probl'eIiIs with 
ideologies, with fixed systems. Another is that conditions change 
and make many "once for all" truths suddenly seem quite beside 
the point. More and more of those who believe in a fixed ideology 
will nevertheless ignore it in their actions. 

There is another possibility. We can believe the ideology and 
live it. It does happen, however rarely. The Apostle Paul has been 
such a man. 

If any other man thinks he has reason for confidence in the 
flesh, I have more: circumcised on the eighth day, of tl}{) 
people of Israel, of the tribe of Benjamin, a Hebrew born oJ 
Hebrews; as to the law a Pharisee, as to zeal a persecutor of 
the church, as to righteousness under the law blameless. 
(vv. 4-6) 

He had all the answers. He believed in them. He zealously . lived 
by them. But he was tragically in error. 

But whatever gain I had, I counted as loss for the sake oJ 
Christ. Indeed I count everything as loss because of the 
surpassing worth of knowing Christ Jesus my Lord. For his 
sake I have suffered the loss of all things, and count them as 
refuse, in order that I may gain Christ and be found in him, 
not having a righteousness of my own, based on law, hut that 
which is through faith in Christ, the righteousness from God 
that depends on faith. (vv. 7-9) 

Well, how about us? What about me? "brought up in a good 
home, converted in the eighth year, of the tribe of the Low-German 
Mennonite Brethren, A Protestant of the Protestants, as touching 
the faith an evangelical. Yes, verily, so 'good' that mothers held 
me up as a model for their children. And concerning the Bible 
I knew more than my Sunday school teachers." 

I too must go on with Paul. For even these, these good things, 
I had to count as loss. For those things on which I was banking 
were becoming an ideology which could strangle the life God 
wanted me to have. Indeed, it sometimes seems to be easier to be 
converted to Christ from the world than to be converted to him 
from Christianity. 

It is certain that the saving "knowledge" of Chri$t is nothing 
that we can "have" as a possession which guarantees our righteous
ness. It is nothing, therefore, that can be taught. What then' is it? 

.... that I may know him and the power of his resurrection, 
and may share his sufferings, becoming like him in his death, 
that if possible I may attain the resurrection from the dead. 

This knowledge is not something Paul possesses as information. 
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It is the knowledge of personal experience, the kind of experience 
that can be defined in terms of resurrection power and of fellow
ship. The fellowship is that of sharing in his crucifixion, in the 
suffering of Christ. We want life to be all resurrection power. We 
agree that dying is the shape of our conversion, but we have 
interpreted that moment as something so final that life from then 
on is (or should be) constant victory. We assume that it gives us 
a something we now securely possess, the way we possess a series 
of answers once they have been understood and memorized. 

We assume that what we have is a content that can be fitted 
to a more comfortable, a more manageable, shape. We abstract 
out of experience, and the experience of the church, a set of 
propositions and a list of rules. We then pour this content into 
whatever forms the world holds out as useful. We even call it 
Christian education. And we do not realize that these things may 
have become-rubbish. 

We app~y the methods of business to the church. We carry 
over the techniques of salesmanship to evangelism. We blindly 
adopt secular methods of education. We even have something we 
call Sunday school. Once upon a time the pastor of the flock came 
from a place set aside for prayer and meditation. Now he comes 
from a seminary, a place which takes its essential shape from the 
. university. And so even "worship," which was the celebration of 
the shape of Christ, tends to become the hearing of a sermon 
which is more or less modeled on the form of the lecture. 

We have accepted the shapes of the world for our "Christian" 
content. Why shouldn't the worldly man feel at home in the 
church? We offer him little change in the shape of his life. We 
ask only that he verbalize a different ideology and substitute 
certain actions for certain other actions. We move him from a 
secular rat-race to a Christian rat-race. But a rat-race is still a 
rat-race, even when done in the name of God. 

It should say something to us that those of our children who 
learned it best, those who were most sincere and most able, are 
often those who most vehemently rejected what we have taught. 
We have so closely identified Christianity with our rat-race that 
those who reject the rat-race assume that they must thereby be 
rejecting Christ. They simply do not know that monks meditating 
in monasteries have been more central to what Christianity is all 
about than are our modern "Christian Education" programs. 

The Christian life is a process of being shaped, of being con
formed, to the shape of the life of Christ. The Gospel is like a seed 
that is sown, and must lie dormant, and most die before it can bear 
fruit. All who really love the soil can understand this. The Gospel 
emphatically does not have the shape of an assembly line-plug 
in the four laws (or whatever the latest gimmick)-stamp
stamp-eject one prepackaged Christian. 
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Christianity is not a knowing that. It is an intimat~ acquaint
ance with. It is a suffering. But it is a suffering with one who also 
triumphed. And we do, in part, already share in the power of· that 
triumph. But only in part. Like Socrates, Paul knows that he does 
not know. He sees, but only through a mirror darkly. 

Not that I have already obtained this or am already perfect; 
but I press on to make it my own, because Christ Jesus has 
made me his own. Brethren, I do not consider that I have 
made it my own; but one thing I do, forgetting what lies 
behind and straining forward to what lies ahead, I press on 
toward the goal for the prize of the upward call of God in 
Christ Jesus. (vv. 1 -14) 
He has not yet arrived, but he is on the way. His experiences 

with Christ have been such that he is farther along than are most 
of those to whom he is writing. "Let those of us who are mature 
be thus minded ... " (v. 15). The word "mature" is the same 
word that was translated "perfect" in v. 12. It was borrowed from 
the mystery religions in which one could work up to higher degrees, 
as in freemasonry, until one arrived at the highest degree of 
"perfection." 

Paul's life had more perfectly taken on the Christ shape. But 
he too was still being shaped. Therefore even he had to be humble . 
He did not force his insights on the Christians at Philippi. There 
are levels of Christ-likeness and there are differences. of insight. 
"And if in anything you are otherwise minded. God will reveal 
that also to you. Only let us hold true to what we have attained" 
(vv. 15-16). In other words, "don't accept this just because I say 
it, not even if it is true. Just wait; God will show it to you when you 
are ready. Meanwhile hold to the admittedly less adequate insight 
you have so far been given." 

Yes, hold to what we have. God has given it. But remember 
that we must continue to be crucified. Even what God has given 
must be taken away from us so that He can give us something 
better. And so God patiently destroys all our contents and OUr 
shapes until in despair, suffering,-and hope--our lives more and 
more take on the pattern of the life of Christ, until, after· a final 
death, we are prepared for that final resurrection whenOhrlst 
"will change our lowly body to be like his glotious body, by the 
power which ena:bles him even to subject all things tohhnselfu (v. 
21) . 

But before Paul could end on the glorious noteofv. 21, he 
had to guard against a possible misinterpretation: of what he has 
said. Even the truest possible teaching can become "rubbish." But 
that does not mean that all teachings equallyright~rwrong. 
There are "dogs" who teach falsely (v. 2), and there ate many 
who think that they are Christians but who live as enemies of the 
cross of Christ(vv. 18-19}. 
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· What more can he say? Words are only relatively helpful. 
And he has used many words. Ultimately, truth is something that 
happens within when lives are conformed to the life of Christ. 
Waht Paul needed was a more profDund mode forteaching. 

And he found one. "Brethren, join in imitating me, and mark 
those who so live as you have an example in us" (v. 17). What? 
Imitate~a man! Yes, for Paul was more mature than the Philip
pians. They, like all of us, needed something more than 
abstractions; They needed a mode of teaching that united content 
with shape~as only a life and,· in a secondary sense, a story can do. 

To find a Christian ethic, look at what the Christian man does, 
not at a set of rules. Observe how a truly Christian man shapes 
his life to apprehend the deeper teachings. But especially, imitate 
in Paul his willingness to let his life take on the shape of Christ. 
Jesus Christ is the ultimate model of the Christian life and he is 
also the power to live it. 

The ancients understood the impact of stories better than we 
do. When the Israelite son asked the meaning of the law or of the 
stones piled up in the Jordan, the father was not to an'swer with 
doctrines. "Then you shall say to your son, 'we were Pharaoh's 
slaves in Egypt .... !" They were to tell a story. When a Jewish 
boy memorized Scripture, he memorized whole passages. For the 
shape of what was told was all essential part of the meaning. . 

One must tell a child many stories that unite content with its 
appropriate form. Then the true shape will predispose the child 
to the shape of truth. And one must surround him with saints 
whose lives have been conformed to the shape of Christ. 

Perhaps nothing so betrays our failure to be biblical as our 
habit of memorizing isolated verses. Equai to that may be .our 
penchant for shaping stories (even Bible stories ) for the sake of 
some moral lesson which is 'tagged on at the end. What we all too 
often "teach" is that content can be divorced from form and that 
as long as we believe our abstractions it does not matter that our 
way of saying them flatly contradicts what they. purpost to tell. 

To put it bluntly, we have not yet faced seriously what it 
means to be trained in godliness. We are so modern that we do 
not even know where to stait. Perhaps we will only begin to 
address ourselves to Christian education when we have cleared 
away old "rubbish": Sunday schools, Bible schools, church dolleges, 
seminaries. No. That is too severe a judgment. No doubt, for the 
present, we must hold fast to that level of insight we have attained. 

But my conscience is uneasy. We have abstracted learning 
from life. And we marvel that youth are rejecting the abstractions. 
We enact the role of teacher and they, whether dutifully or cyni
cally, play the role of students. What if it is beside the point that 
we are sincere and capable? What if the structures we work 
within (shapes borrowed from the world) make us, despite our 
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prayers, into "enemies of the cross of Ghrist"? What if the shape 
of the teacher has helped to subvert the shape of the natural 
models--.-and the fathers? 

For though you have countless guides in Christ (teachers), 
you. do not have many fathers, for I became your father in 
ChrIst Jesus through the gospel. I urge you, then, be imitators 
of me. (I Cor. 4:15-16). 

DRAMA WITHIN THE MENNONITE CONTEXT 

by Jack Braun* 

INSPIRATION 

Theatre and drama as a teaching or communication medium 
and recreational activity is approaching a prominent and respect~ 
able position within the framework of the Mennonite schools, 
churches, and society. Only in the past three decades have the 
Mennonites come to recognize the positive contribution that can be 
made by this form of literature and creative activity. 

Tabor College has had a traveling group known as the 
Chancel Drama Players since 1963, which visits schools and 
churches in various parts of the United States and Canada, the 
majority of which are Mennonite. As a past participant in, and 
present director of, this group I have been able to witness numerous 
occasions where a religious dramatic production was. experienced 
by Mennonite churches for the first time. Although there is some 
negative reaction at. times to the directness embodied in the 
dramatic approach, the majority of people are highly enthusiastic 
about the ability of drama to convey a message. The following; 
example is a typical reaction: 

I want you to know that I personally, and our people here 
at Carson [Mennonite Brethren Church], enjoyed your pre
sentation very much. As I indicated in our conversations, 
this is the first time that we have had drama like this in oUt 
church; and it certainly made an impact. Should you ever 
have questions from those who have. not had drama in· their 
church and are wondering about the appropriateness of such 
presentations, I am sure that people from here would give .a' 
good testimonial on its effect, since we have not had it here 
before either.1 

* Mr. Braun is Assistant Professor of Spe~li and Drama at Tabor 
College, Kansas. 
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As an instructor of Drama at Tabor College, I receIve 
numerous communications throughout the school year requesting 
assistance in the choice of plays and in methods of production 
from Mennonite people interested in incorporating the use of 
drama in their worship services, youth meetings, and social 
gatherings. A request such as the following is common: "Can you 
advise on where I can get acquainted with some religious plays? 
Are there modern day miracle plays being written ?"2 

On May 6, 1968, I received a letter from Dr. MyronS. 
Augsburger, President of Eastern Mennonite College, Harrison
burg, Virginia. He requested an outline of the philosophy upon 
which the Drama Department at Tabor College was founded. In 
his communication the following comments were made: 

I am writing you to ask whether you would do us a 
favor at Eastern Mennonite College. I would appreciate very 
much receiving from you a copy of any guidelines that you 
have drawn up and used with respect to the role of drama in 
the Christian college. In addition to this I would like to have 
from you any listing you might have of plays given over the 
last five years or those which you would recommend in view 
of our Christian perspective in the arts. 

We have found an increasing interest in drama on our 
campus and I am concerned to use this for the glory of God 
and the best in the educational program. It is my feeling that 
in drama we can cultivate not only an appreciation for the 
art, the ability to enter into roles with understanding, the art 
of expression, but also we can help young people achieve more 
freedom for Christian witness as they overcome their own 
inhibitions and learn to express themselves in terms of the 
understanding of others.3 
This typical enthusiasm among the Mennonites for drama 

inspired further study in the field of theatre and drama and 
culminated in my Master's thesis entitled "Mennonite Playwrights 
and the Mennonite Theme in Dramatic Literature in the United 
States." This thesis, completed in December 1969, is limited to a 
study of Mennonite plays, playwrights, and themes in dramatic 
literature from 1930 to the present day. The balance of this 
article is based on ideas from the thesis. 

As far as can be determined, dramatic activity by and about 
the Mennonite people prior to 1930 was all but nonexistent. When 
referring to the word "Mennonite" I am including any person 
within anyone of the eleven different groups in the United States 
which refer to themselves as Mennonite. Of these many groups in 
the United States, the General Conference Mennonite Church, the 
Mennonite Brethren Church of America, and the Mennonite 
Church show the greatest amount of activity in the field of drama. 
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This observation is based upon my own evaluation and judgement 
and comes as a result of the abundance of dramatic material 
found within these three groups. 

HISTORIFICATION 

The European Reformation of the sixteenth centllry· gave 
birth to a number of religious groups, one of which was the 
Mennonites. By approximately 1544 the Mennonites had become 
established as a distinct religious sect, often· known as Anabaptist 
Mennonites because of their rejection of infant baptism in favor 
of the baptism of adults. To escape persecution by the Roman 
Catholics, Reformed, and Lutherans, the Mennonites ultimately 
scattered to such countries as Russia, France, Switzerland, Prussia, 
Holland, and America, usually settling in isolated areas where they 
not only had a difficult time sustaining themselves economically, 
but where they also were under constant fear of religious persecu
tion. This persecution forced them to become people of the soil, 
and because of their great skill in making farming lucrative many 
of the Mennonites were able to develop wealthy estates. Then at 
the beginning of the seventeenth century, the New World becko~ed 
to these people, offering them religious freedom, economic oppor
tunity, and exemption from military or government service. Dutch 
Mennonites were residents in New Amsterdam, now New York, as 
early as 1643.4 Although other Mennonites came to America in the 
years immediately following, their first permanent American settle
ment was not founded until 1683. In that year, at the invitation 
of William Penn, Germantown, Pennsylvania was founded; The 
gr;ates.t influx of Mennonites into this country. during these early 
mIgratIOns appears to have occurred between the years 1709 and 
1754 with the majority of immigrants settling in and around the 
present state of Pennsylvania. 

. A~cording to John C. Wenger, there were three other major 
mIgratIOns of Mennonites to the New World. The first of these, 
betw.een 1815. and 1861, began after the time of Napoleon and 
contmued untIl the outbreak of the United States Civil War; This 
?,roup, composed chiefly of Amish Mennonite immigrl'l.llts, settled 
m western Pennsylvania, Ohio, Indiana, Illisnois,arid Iowa;, 'Tile 
second group migrated from Russia during the seven years betweeh 
1873 and 1980 and settled in Kansas, Nebraska Minllesota the 
Dak~tas, a.nd ~anitoba, Canada. The third group,alS()from 
RussIa,arrIved .lust after World War I, and because of restri~ted 
United States immigration quotas, settled in artous parts ·of 
Cana~a, Brazil, and Paraguay.5 Estep, writing in 1963, makes the 
followmg comment in regard to these three major migrations: 

The first trickle of Mennonite immigrants!n the mid
seventeenth century swelled into thousands across three 
centuries. Today Mennonite colonies may be found from 

53 



Canada to Paraguay. There are large settlements in north
central Mexico and the midwestern states of the United 
States. The Mennonites have distinguished themselves in :North 
America as excellent farmers. Often exclusive and withdrawn, 
until the present century their influence on the non-Menno
nite world.has been meager. Their usual choice of farming as 
a vocation and their exclusiveness have both militated against 
an effective evangelistic witness.6 

Although farming remains one of the major occupations of the 
Mennonites, today they are also involved in a variety of other 
vocations. Very few young people are following their forefathers 
in agricultural pursuits. Rather, they are entering into the 
numerous and varied professions open to all young people. Perhaps 
one of the major contri:buting factors to the breaking down of old 
patterns has been the establishing of a number of fully accredited 
Liberal Arts Colleges such as Goshen College in Goshen, Indiana; 
Eastern Mennonite College in Harrisonburg, Virginia; Bethel 
College in Newton, Kansas; Tabor College in Hillsboro, Kansas; 
Bluffton College in Bluffton, Ohio; and Pacific College in Fresno, 
California. . 

With this background in mind it is easier toa:ppreciate the 
traditional Mennonite position regarding theatre and drama and 
its recent upswing to the place of importance which it holds ·today. 
Writing about the early opposition to theatrical activity William 
M. Gering states the following: 

When the Mennonites migrated to Canada, S~uth 
America, and the United States their preference for remote 
rural areas isolated them from theatrical activity of any kind. 
Even if they had been exposed the Mennonite concern for 
non-conformity certainly would have induced them to oppose 
such enterprises.7 . 

John C. Wenger in Separated Unto God states that "All forms 
of drfllIlR were shunned by 19th century American Mennonites."8 
In 1872 the Mennonite Church made a ruling against "fairs, 
plays, celebrations; political gatherings, and similar events."9 In 
their des~to be, as the Bible states, "in the world but not of the 
world," the Mennonites ill . the United States, following the 
examples of their European forebearers, traditionally opposed all 
~ntact with .the dramatists and dramas of their day. This is 
exemplified .in a pamphlet entitled Hell's Playground written by 
a Mennonite literary figure in 1921: 

The real church is the incarnation of the spirit of Christ.,
pure, humble, self sacrificing and forgiving. The stage is the 
incarnation. of the spirit of the world-lustful, proud, selfish 
and revengeful. And what God hath put asunder, no man 
can join tQgether.10 
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According to Gering, authors of statements suCh a.s the.abM 
have undergone a marked change of attitude in m~e recent~. 
Dr. Cornelius Krahn, Head Librarian ofTI1e Mennorute Histori6al 
Library at Bethel College in Newton, Kansas, recently made the 
following statement concerning this change: 

In my contacts with people' who have made state~~~ts 
in the past opposing theatre and drama they have expr~S;sed 
a change of attitude. At the time they wrote or spoke againl!t 
it they felt that they were right in doing so. llowever if they 
were to write concerning this question today they WQUld' :not 
write the same words. They have had a change Qfatti~ude 
and a uifferent outlook regarding the use andpb1ce of 
drama.ll 

An exact date when drama began to lose its negative. cQnnota
tion and to evoke positive support is difficult to pinpoint.· :rhe 
change waS gradual, and even' today the dramatic medium. has 
not been fully accepted by all Mennonites. But a change is taking 
place, as evidenced by the: results of Gering's thesis .and the; large 
number of plays listed at the conclusion of this article. 

Another modern religious attitude toward theatre and dram~ 
is expressed by Warren Kliewer, a contemporary Mennoni~e:pqe;t. 
author, and playwright: : 

The relationship between the church and theatre is 
analagous to that between an engineer and mathematicia.n. 
The mathematician works with forms that mayor mll.);" lid~ 
have some specific content, While the engineer makessorne 

usefUl application of these forms. The mathematician eJCP1~res 
the meanings of the forms, contrives new forms, discovers new 
relationships. In the same way the theatre explQres C ana 
contrives and discovers while working withdrlWiaticf!ltm.s~ 
Since dramatic forms constitute the central.strucfure ;of·.the 
act of Christian worship, the church cannot afford to igfi~~ 
the theatre.12 ." ,·.,ie• 

Thus, it is safe to assume that before the early 1930~ .. the 
Mennonites' acceptance of, let alone participation in, theatri:a4 
drama was almost nil. However, to recapture the initialstatelnedi 
of this article, in more recent times the Mennonite.' 4'J:tti-lit1<ie~_ 
undergone a marked change and today. theatre .and'dratna·ii 
approaching a prominent and respectable position with the iJaJRIlO 
work of the Mennonite world. 

REALIZATION. 

The eighty-five collected plays surpassed the expectednumbe~ 
when this study was initiated. Since only tw~!!nty~fOur of: th. plays 
were found in the Bethel College Historical Library,'a plaee'which 
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attempts to collect every published and , unpublished ~ork by ~r 
about a Mennonite, the plays listed at the conclUSIon of t~llS 
article certainly represent the most complete and comprehensIve 
collection of dramatic works written by MennonitesP 

When people within the Mennonite tradition began accepting 
drama by allowing their children to parti~ipate in school pro??C
dons and attend performances, MennOnItes also began wrItmg 
plays. The first plays date back to 1940 W!t~ the. m~jor~ty of 
scripts being written in the past ten y~ars. ,!,hIS IS an mdIc~tI?~ of 
involvement in drama by the MennOnItes WIth a gradual dImInIsh
ing of opposition to the point where today there are Mennonite 
colleges developing drama departments and Mennoni:e .churches 
using plays in their Christian education programs. ThIS mcrea~ed 
activity in playwriting and production over the past twenty-nme 
years is an indication of the Mennonites' acceptance of drama as 
a means of . communication, as well as a dynamic way to illustrate 
and proclaim a religious thrust which can be usedb oth in schools 
and in the church. 

The plays represent the work of twenty-four playwrights, 
most of whom have written because of personal religious conviction 
or interest. A few of the scripts were commissioned for specific 
meetings such as Parent Teacher's Associations, Women's Mission
ary Circles, and worship services. Other playwrights, like Warren 
Kliewer and Merle Good, in addition to some of the above 
reasons, have also taken a professional approach to their writing. 
The large number of short one and two-act plays (sixty-five of 
the eighty-five plays) is due to the fact that the authors wrote 
them primarily for church performances where the programs are 
approximately one hour in duration. Since most of the playwrights 
are amateurs, many of the resultant scripts are not of the highest 
quality from either a literary or theatrical viewpoint. The plays 
generally fall into a category of weak or strong. The weak plays 
make a too obvious religious thrust, tend to moralize excessively, 
and make the characters such unnatural stereotypes that the basic 
theme or idea is laboriously "preached" to the audience. In con
trast, the stronger plays exhibit a well thought out dramatic 
development and structure indicating a good sense of theatre on 
the part of the playwright. Inevitably, these latter scripts, come 
from the pens of writers who are experienced in playwriting, or 
have professional interests either in theatre and drama or similar 
communication media and have written extensively in other fonns. 
The most outstanding scripts in tenns of published material, 
literary and theatrical quality, and public and professional recog
nition have been written by Warren Kliewer. In categorizing the 
Mennonite authored plays, one entire category, "Miracle and 
Morality Plays," contains Kliewer's works exclusively. As a resu.lt, 
I would consider him to be the most outstanding of the MennOnIte 
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playwrights. Others whose plays are of high quality ,and in 
cases have achieved publisher's recognition and production 
are Phyllis Martens, Marie J. Regier, and Merle Good. 

Only two of the categories of Mennonite plays are directly 
related to a Mennonite theme-those plays describing the Menno
nite culture and way of life, and plays based on Menn0ll:lte 
history. It is interesting to note that Mennonites writers do not 
actively pursue, in literary form, the unique characteristics fourid 
within their own heritage. Some of the other categories such as 
"Peace Plays" and "Missionary Plays" do indeed depict beliefs 
held by the Mennonites, but these are common to other religious 
denominations as well and do not illustrate a religious ideal or 
truth that is distinctively unique to the Mennonites. 

The three plays by non-Mennonites, (By Hex, Papa Is All, 
Plain and Fancy) in constrast to the Mennonite authored plays, 
to capitalize on the customs, traditions, and beliefs of the Menno
nites and have specific Mennonite themes. Although these p'l"l-y~ 
each possess varying degrees of Mennonite authenticity, their 
litterary quality and theatricality are superior to tbe plays in fpe 
previous chapter. All three plays are comedies and have· great 
audience appeal, with Plain and Fancy being the most successful 
on Broadway and receiving the greatest acclaim from critics and 
audiences. 

The problem of weak scripts by amateurs still remains. 
Mennonites will keep on writing, and, in due time, I am sure will 
reach a level of maturity in writing drama so as to receive 
recognition and merit from the professional world. But, what dm 
be done in the meantime? Perhaps churches that are interested iil 
producing plays as a part of their worship service could use 
scripts that have been written by playwrights whose works have 
been tried and proven successful. Skilled playwrights could ..• ~ 
hired to write for specific church functions. The Department of 
Church and Culture of the National Council of Churches has 
compiled and published a book entitled Plays for ,. the Church,H 
which contains a complete listing of short and full length pla¥~ 
that deal with religious issues and are appropriate for prodl,lctibn 
in the church. Outstanding authors such as Lal!r~nce Housm~; 
Samuel Beckett, Edward Albee, G. B. Shaw, Chnstopher Fry, and 
numerous others of equal stature are included. Royalty informa
tion, production aids, and a categorical index are m.entioned in an 
effort to assist the inexperienced director . . This .wouJd be .' n 
excellent source for potential dramatic activitywithlllthe c'h\lrpn. 
If humorous scripts are desired, cuttings fromtheithrtle Broadw~y 
shows with Mennonite themes would make great : entertainment. 

There is a Gennan Proverb which says, "All r Anfan ist 
schwer," which, in translation, suggests that "all be innings are 
difficult." This may also be the case. with the plays by Mennonite 
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playwrights. Since this· is virtually only the beginning for written 
and published plays by the Mennonite people, perhaps in time 
more quality scripts may be hoped for. A firm foundation of 
eighty-five plays containing a progression of quality has been 
established. It is hoped that this may indicate optimism for a 
future in which both the quantity and quality of plays by and for 
Mennonites will be on the increase. 

APPENDIX 

ALPHABETICAL LIST OF PLAYS BY MENNONITE PLAY

WRIGHTS 

1. All That I Have, Rosella Schellenberg, one-act. 
2. All Things, Esther Vogt, one-act. 
3. And the Women Also, Rosella Schellenberg, one-act. 
4. At the Grass Roots, Anna Kreider, one-act. 
g. Aunt Em's Picture, Phyllis Martens, one-act. 
6. Behold He Cometh, Ardythe Stoez, pageant. 
7. A Bird in the Bush, Warren Kliewer, opera libretto. 
8. The Bridge, Cornelia Lehn, one-act. 
9. A Busy Church, Peter N. Hiebert, one-act. 

10. But Mother-, Marie J. Regier, one-act. 
11. Cherokee Run, Miriam Horst, one-act. 
12. Christ-the A.Dswer, Rosella Schellenberg, one-act. 
13. The Christmas Star, Peter N. Hiebert, one-act. 
14. Commissioned in Magnificence, Rosella Schellenberg, pageant. 
15. Cry, Baby, Cry, Phyllis Martens, one-act. 
16. Demise of a Witness, Esther Vogt, one-act. 
17. The Devil Comes to Claim His Own, Warren Kliewer, one-act. 
18. The Doubting Saint, Warren Kliewer, one-act. 
19. Echo: Mother's Prayers, Ardythe Stoesz, one-act. 
20. The Edge of the World, Maynard Shelly, pageant. 
21. The Eleventh Mayor, Ira H.Frantz, one-act. 
22. Finding the Missing Link, Peter N. Hiebert, two~acts. 
23. The Foiling of Phineas, Phyllis Martens, one-act. 
24. Forever Christmas, Peter N. Hiebert, one-act. 
25. Fra zledEnds, Ardythe Stoesz, one-act. 
26. The Friendly Way, Lucille Kreider, one-act. 
27. Go Tell It on the Mountain, Rosella Schellenberg, pageant. 
28. Great Shades of P.T.A., Esther Vogt, one-act. 
29. The Harrowing of Hell,Warren Kliewer, one-act. 
30. Here I Stand, Maynard Kaufmann, three-act. 
31. The Historical Pageant of the Mennonites and of Bethel 

College, T. D. R. Morelli, pageant. 
32. I Know, Child-, Marie J. Regier, one-act. 
33. I Must Go, William Gering, one-act. 
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34. In Search of FJ"~dom, Lois Bartel, one-act. 
35. In the Beginning Was Eve, Warren Kliewer, one-act. 
36. In the Suburbs of Nineveh,W.arren Kliewer, one-act. 
37. The King's Byways, Phyllis Martens,one-act. 
38. Let. the Earth Hear His Voice, Rosella Schellenberg, one-act. 
39. A Light That Shines, Esther Vogt, one-act. 
40. Lost Boy, Rose1la Schellerrber:g, one-act. 
41. Lost: One Life to the Eskimos, Rosella Schellenberg, one-act. 
42. Mended Invitation, Phyllis Martens, one-act. 
43. The Modem Jonah, Paul Ratzlaff and Malinda Nikkel,three-

act musical. 
44. Mother's Helpers, Phyllis Martens, skit. 
45. Mother Is Beautiful, Esther Vogt, one-act. 
46. Much Ado About Christmas, Esther Vogt, one-act. 
47. TheNations, PeterN. Hiebert, pageant. 
48. No Price Too High, Esther Vogt, one-act. 
49. No Room for the Indians, Peter N. Hiebert, two-acts. 
50. Not What We Get But What We Give, Peter N. Hiehert, 

one-act. 
51. The Offering, Warren Kliewer, one-act. 
52. One Life to Give, Rosella Schellenberg, one-act. 
53. Overcoming Evil, Rachel Kreider, one-act. 
54. Patchwork and Poetry, Rosella Schellenberg, skit. 
55. Philip Melanchthon, Warren Kliewer, one-act. 
56. The Poor of the I~and, Phyllis Martens, one-act. 
57. Power of the Tongue, Esther Vogt, one-act. 
58. The Prodigal Son, Warren Kliewer, one-act. 
59. Rejected, Paul Ratzlaff and Malinda Nikkel, three-act 

musical. 
60. Round the Cherry Tree, Warren Kliewer, one-act. 
61. . Salvation Is at Calvary, Peter N. Hiebert, two-acts. 
62. Seventy Times Seven, Warren Kliewer, one-act. 
63. Slaves of the Gods, Phyllis Martens, one-act. 
64. A Song to Be Sung, Rosella Schellenberg, skit. 
65. Strangers at the Mill, Merle Good, two-acts. 
66. The Summoning of Everyman, Warren Kliewer, one-.. act. 
67. Then Cometh the Dawn, Ardythe Stoes~, one-act. 
68. Thirteen Dolls and A Fiberglass Boat, MiltonandG\:lraldine 

Harder, one-act. 
69. A Thousand Pens, Esther Vogt, one-act. 
70. Tilda's Christmas Carol, Esther Vogt, one-act. 
71. Tinkling Cymbal, Esther V ogt, one-act. 
72. To Forgive, Warren Kliewer, one-act. 
73. Train Up A Child, Rosella Schellenberg, one-act. 
74. A Trial Can be Fun if You're the Judge, Warren Kliewer, 

one-act. 
75. Twilight Auction, John L. Ruth, three-acts. 
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76. Unto the Least, Rosella Schellenberg, one-act. 
77. Welcome Stranger, Rosella Schellenberg, skit. 
78. The Well By the Way, Phyllis Martens, one-act. 
79. Whom Say Ye That I Am, Ardythe Stoesz, pageant. 
80. The Wise Men Seeking, Peter N. Hiebert, two-acts. 
81. With Fear and Trembling, Warren Kliewer, one-act. 
82. Woman Full of Goon Works, Rosella Schellenberg, skit. 
83. The Wounded, Warren Kliewer, one-act. 
84. The Wrestler, Warren Kliewer, one-act. 
85. A Young Man Goes A-Courtin', Phyllis Martens, skit. 
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THE PREACHING LAB 
by Orlando H. Wiebe* 

When life brings new experiences, the Word yields new in
sights. It is at such times that the preacher can be at his best, 
because in the true sense of preaching the truth flows through 
him to searching souls instead of merely being passed on by him. 
With God's hand heavy upon him, the preacher sees chapter 12 
of the book of Hebrews with clearer eyes. Verses 1-15 of this 
section have spoken a supporting message to at least one preacher, 
and hopefully to many of those who heard it some time ago. 

Mulling over this pregnant passage with the aid of commen
taries, and such a fine book as Erich Sauer's "In the Arena ·of 
Faith," while seeking to relate personal experiences to the reality 
of revelation, the leading question crystallizes: "How can a 
Christian accept trouble with gratitude?" or, "How can one, as 
Jesus did, give thanks for the cup?" The body of the message, 
based solidly on this one single passage, offers at least four 
answers to the question: 

I. SUFFERING PREPARES US FOR WINNING THE RACE 
12:1-1 
Contemporary interest in sports should make it simple to find 

a point of communication of the importance of running without 
getting bogged down. Reference to the Olympics or other track 
meets are in place here as the parable of life. No doubt "weights" 
and "sins" should be distinguished. Both terms are needed to 
describe the problems Christians face as they try to make progress 
in their experience. But "laying aside" is not easy, nor often 
accomplished merely by deliberate action. It may well take the 
chastening hand of the Lord to cause us to drop some evil or 
innocent thing for the sake of the goal. 

A recent reading of the biography of Jonathan Goforth re
veals how even those supposedly dedicated to God needed to lose 
certain legitimate things in view of pursuing the goal unhindered. 
The preacher's observation of life should add further illustrations 
of the truth. 
II. SUFFERING PROVES THAT WE ARE THE SONS OF 

GOD 12:5-8 
The next section of the passage presents a theological founda

tion for comfort and support which is indispensable for maintaining 

* Dr. Wiebe was Professor of Practical Theology at the Mennonite 
Brethren Biblical Semtnary, California. His death this spring is a 
serious loss to the church, and his use of this text is. illustrative 
material in terms of his own suffering over the past months. 
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equilibrium through the storms of life. "Whom the Lord loves . .. " 
This theme needs Jlnderlining. As some of us know too well, a 
disturbing question looms like an atomic cloud in the sky of ~he 
mind: "What wrongs have I done which makes God angry wl~h 
me?" Now is the time for reassurance, not that the person is so 
good, but that God is so good. This is no time for scolding ~he 
congregation; it is time to remind the heart and confirm the .mmd 
that God's declarations about His grace are everlastingly true. 

If the preacher feels uncertain as to the degree of dogmatism 
with which to preach this, let him read and refer to Kierkegaard's 
"The Gospel of our Suffering" in which he writes: "Suffering is a 
sign-post ' on life's highway that we are on the right road." 
III. SUFFERING PRODUCES THE FRUIT OF HOLIN~SS 

12:9-11 
Let the preacher speak as one who knows the reality and 

pain of trouble. The people will thank you for saying to them and 
, with them, "No chastening for the present seemeth to be joyous" 

(v. 11). There's no fun in suffering! Let's tell it like it is! However, 
there is no substitute for producing righteousness and holiness. No 
increase in fruit-bearing without pruning! Here is where Jo~hn 15 
can be used as a confirming passage. And behind all is the intelli
gent plan of God, the "Father of spirits," who designed us to 
"live" -really "live." 

An investigation of the Greek term for "exercised" (v. 11) 
from which we have our word gymnasium, yields the lesson that 
the profit or blessing of the chastening experience comes "after
ward." Not at the beginning of the race but at the end, comes the 
prize. And it is the "peacable fruit" or a "sweet-tasting-experience" 
in place of the bitterness, of the painful hours. Use Annie Johnson 
Flint's life-story, or sometlhing similar, as illustration of this area of 
truth. 
IV. SUFFERING PREVENTS US FROM GOING ASTRAY 

12:12-17 
What must be done with such figurative language-"lift up 

the hands which hang down .. . "? As C. S. Lewis says pointedly, 
"You must translate every bit of your theology into the vernacular." 
The writer to the H ebrews is saying, is he not, that we are to 
ha,ve done with paralyzing discouragement? "Make straight paths 
for your feet" probably says to us, "Think straight; don't let your 
thoughts wander into pessimism or questioning of God's love, or 
the despising of His ways with you." And a warning is in order
the "lame," people who are shaky in their faith, need all the help 
they can get from fellow-Christians who are walking straight. 

"Trials act as a thorn hedge to keep uS in the good pasture" 
for our own sake and the sake of others. Sentence quotations are 
helpful here: "Prosperity is a hole in the fence through which we 
stray." Psalm 119:71 "It is good for me that I have been afflicted; 
thalt I might learn thy statutes." 
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CONCLUSION 
The Word has been given. A minute-summary of the k 

ideas may be one way of bringing home the message. Or select 
an appropriate hymn in which the congregation can express in 
the first person their own acceptance of the path of God for them 
with hope and faith. An example: "My Faith Looks up to Thee." 

BOOK REVIEWS 

Paul Lederach. MENNONITE YOUTH. Scottdale: Herald Pre88. 
1971. Pp. 109. $2.50. 

With the growing interest in statistical data on the religious life 
of Americans, an interest evidenced in Profile of Church Youth 
(Strommen; 1963), What Do we Believe? (Marty, Rosenberg, 
Greeley; 1968) and The Gathering Storm in the Churches (Hadden; 
1969), it was only a mater of time until the Mennonites also hit the 
sociological trail. In Mennonite youth we have the responses of 
1232 youth (14-17 years of age) and 553 adults (67 of them pastors); 
the respondents represent 67 congregations from Alberta to Virginia 
of the Mennonite Church (OM's to us). The results are tabulated in 
correlation with the findings gained by a similar survey among 
Lutherans, Evangelical Covenant and Southern BaptistS. The work 
was supervised by Paul Lederach, presently Director of Congrega
tional Literature Division of Mennonite Publishing House; Scottdale. 

While it is not self evident that the findings among Mennonite 
youth may be extrapolated to Mennonite Brethren youth, it is of 
interest to note some of the significant data apparent in Lederach's 
study, and to remind ourselves of the need to perform a similar 
service for our educational institutions and conference boards; it 
is a publication very a propos of this inter-institutional issue of the 
JOURNAL/VOICE. 

The 400 questions in the survey covered concerns (family unity, 
spiritual doubts, personal acceptance, moral problems), interests 
(mea:ning in life, religious activities), church teachings and attitudes 
(youth group, boy-girl, perSonal faith). 

Several items struck me as worthy of our attention. For 
example, least acceptance of church teachings appeared among 
youth from churches with memberships of more than 400; great t 
perception of "particularities of the Christian faith" showed amo:n 
youth from churches with memberships of less than 100;' the high t 
scores in a balance of teaching and relationship appeared in those 
from churches with memberships of 100-399 (p. 58). 

Racial discrimination is still apparent; 15% of youth (3% of 
pastors) believed exclusion of Negroes from church activities is 
justified. On a five-point item concerning racial attitudes, youth 
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showed more discriminatory attitudes in four of them than did 
adults and pastors. On all of a six-point item concerning human 
relations, youth were more judgem~ntal than adults and pastors 
were. Sample: 13% of youth, 4% of adults, 0% of pastors, agreed 
with the statement, "Enemy countries should suffer as they have 
made others suffer" (p. 60). 

In terms of "traditional teachings," youth tend to be less 
traditional than adults and pastors (again in that order), with the 
exception of the statement, "The elimination of all racial dis
crimination is a goal of Christianity," where 59% of youth, 67% of 
adults, and 70% of pastors, agreed. Somewhere Chalcedon has been 
neglected when to the statement, "Jesus Christ had a beginning like 
created angels," 17% of youth, 7% of adults and 4% of pastors, 
agreed! The Marcion heresy is still with us: 6% of youth, 2% of 
adults, 1% of pastors agreed with "Jesus differs from God in that 
God is stern and Jesus is gentle." On "traditional teachings," 
Mennonite youth tested lower in terms of agreement than did their 
Lutheran or Southern Baptist counterparts. The same lack of 
commitment to creedal Christianity, creedal emphasis exemplified 

in the long history of Mennonite confessions of faith, is further 
illustrated by agreement with the following statements: "Other re

ligions are as right before God as Christianity" (youth, 36% agree; 
adults, 13%; pastors, 7%); "Each religion leads to the same God 
(youth, 22% agree; adults, 11%; pastors, 3%) (p. 67). 

In relation to attitudes toward youth groups, "the most positive 
evaluations of the youth groups are found among freshmen. This 
decreases steadily year by year" (p. 73). 

In attitudes toward service, 35% indicated a preference for 
serving in church-related programs (p. 79). 

Of interest to those in church colleges is the fact that 27% 
indicated they would attend a "church school." This is in contrast 
to present figures of post-high school enrollment which indicate that 
about 50% of OM youth are studying in their conference-related 
schools. Among MB's the figure is much lower, particularly in 
Canada where it is virtually nil in terms of arts or science study. 

Another feature of the study was the attempt made by adults 
and pastors to project the probable responses of youth to many of 
the questions. In all instances, pastors' misperceptions were appre
ciably higher than the adults' misperceptions, i.e. pastors tended to 
understand youth less than did other adults, overrating their 
concerns. 

To those of us who have been involved in church high schools, 
the lack of significant differentiation between youth people attending 
these schools and young people attending public schools, is matter 
for serious consideration. In terms of financial stewardship; church 
attendance; bible reading; prayer; understanding of religious teach
ing; concept of forgiveness; attitudes toward service, nonresistance, 
ordinances and the church; and vocational ambition, there were no 
significant deviations between all youth and youth in church high 
schools. Oh, yes, there was one exception-the latter tended to have 
more trouble getting along with their parents (p. 56, 65, 82, 95, 96). 

What does Mennonite Youth suggest to us? First, that we 
might be encouraged to do a similar survey among our youth. 
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Second, that we evaluate more closdy the effectiveness of our 
homes and church training programs to see what results we are 
achieving in terms of "traditional beliefs," i.e. historic orthodoxy and 
creedal faithfulness, as well as in attitudes and expressions of faith. 
In terms of fledgeling samples of home strength and inter-personal 
relationships, samples tested by, and correlated with, the Jourand 
100-point questionnaire, I have found that our MB youth rate 
significantly lower in self-disclosure and self awareness scores than 
do youth from other denominations or from no religious persuasion 
whatever. Is our home training adequate to meet the tensions of our 
society? The suggestions taken by G. Konrad's and H. Jantz's 
articles may well supply the necessary direction in this respect. 

Lederach's book presents sobering information about the OM's
youth, adults, pastors-basic affirmation of the faith. We need to 
take the MB pulse, as well. 

Vern Ratzlaff, MBBC 


